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H We must educate our children as there are

important positions awaiting them.

- Thomas E. Ricks

Chairman, Bannock Stake Board

|

of Education, 1888-1902

Introduction

1.0 Overview of Ricks College

2.0 Ricks College Today

Ricks College is a private two-year college owned
and operated by The Church of Jesus Christ of Latter-
day Saints. It has been accredited by the Northwest
Association of Schools and Colleges since 1936. With
more than 8,500 students and 370 full-time faculty,
Ricks College is the largest private two-year college in
the United States. Students come from all 50 states and
from 40 foreign countries. Since the last accreditation
visit, the student body has increased by 1,000 students
and 70 full-time faculty members.

Ricks College is essentially a liberal arts college
with a broad curriculum in the arts and sciences. Itis
also noted for strong career programs in nursing,
agriculture, interior design, and technology. The 255-
acre campus is located in Rexburg, Idaho, an agricul-
tural community in the heart of the Upper Snake River
Valley.

Ricks College traces its origins back to 1888 when
Bannock Stake Academy, a local primary school with
three teachers and 82 children, was founded to provide
the opportunity for young students to receive religious
instruction along with their regular academic classes.
Now a modern institution of higher learning, Ricks
College still retains its central aim — to provide a quality
education in a caring, Christian environment.

Ricks College is presently enjoying a season of
great success. This section identifies areas of strength
along with some ways in which Ricks College will
expand and improve. The latter are not so much areas of
weakness as they are opportunities to improve what the
College does for more people.

2.1 What is Ricks College Doing Well?

In the past ten years Ricks College has realized
success in four areas: 1) achievement of institutional
mission and goals; 2) establishment of a caring and
collegial environment; 3) construction of new facilities;
and 4) development of necessary information and
computing technology. Supporting data for each of
these areas will be presented in Standard 1. The
following paragraphs provide an overview of these four
areas.

Mission
Ricks College is successfully achieving its institu-

tional mission and goals. Because of their experience at
Ricks, students are realizing the spiritual development
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they seek. They feel that they are receiving a high-
quality education in their chosen fields of study and that
they are well prepared for further education or employ-
ment. They feel that the atmosphere of Ricks College
enhances their lives. The overwhelming majority of
both current and former students expresses a high
degree of satisfaction with their Ricks College educa-
tional experience. When asked if they would go to the
same college again, 77% of Ricks College students said
definitely yes as compared with 37% of the students
attending four-year schools (Kuh, Vesper, Connolly, &
Pace). Former students confirm that their experiences at
Ricks College have had a well-defined positive impact
on their lives.

Environment

The unique environment at Ricks College provides
a comfortable, safe, and nurturing climate in which
students can learn and grow, not just academically but
socially, emotionally, and spiritually. Because the
overwhelming majority of our students and employees
abide by the school’s Honor Code and because the
institution sponsors wholesome activities, members of
the Ricks College community enjoy an atmosphere of
“righteous sociality” largely free of the moral and social
problems that plague other campuses across the nation.
Because of our common religious background, the
brotherhood and sisterhood of the Church carries over
into all interactions on campus and especially into the
classroom. Classrooms at Ricks truly are, as Parker
Palmer, noted commentator on higher education,
describes, “hospitable” places of learning and growth
(Palmer, 1983). Ricks College students feel that their
instructors care about them. They also feel that adminis-
trative staff members attend to their needs. Furthermore,
because faculty, administration, and staff are very
satisfied with their jobs, morale among employees is
high and they enjoy an exceptional degree of collegiality
and cooperation unique among institutions of higher
learning. Many former and current students and
employees have characterized this unique environment
as the “Spirit of Ricks.”

Facilities

In the past five years, two new buildings have been
constructed that provide significant new instructional
resources for the campus. The John Taylor Building has
a 1,700-seat auditorium and 15 classrooms, six of which
contain high-end instructional technology. The Spencer
W. Kimball Building provides a new home for all
campus administrative functions and student services.
Two major building renovations will modernize and add
even more space for educational programs and activities.
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First, in the next year, the library will significantly
increase its existing space by expanding into the old
Administration Building and at the same time will
undergo significant modernization and renovation.
Second, the Spori Building will undergo a complete
renovation in the next two years to modernize and
upgrade. These new and remodeled facilities will
further benefit the students who come here.

Information and Computing Technology

The information technology infrastructure on the
Ricks College campus provides progressive computing
and networking systems for faculty, staff and students.
Faculty have access to the instructional technology and
training they need. Faculty are allowed to upgrade their
office computers every four years. More than a dozen
advanced technology classrooms are available through-
out campus to faculty for teaching subjects which
require computer- or networked-based presentations,
high-end projection systems, or other advanced multi-
media. Over 1,500 computers are available to students.
Special arrangements with Dell and Compaq now
provide students and employees with an opportunity to
purchase their own computers at discounted rates.
Employees and students have access to a uniquely
powerful centralized administrative computing environ-
ment. The AS-400 administrative computing system
integrates financial accounting systems, centralized
billing (e.g., tuition, fees, bookstore purchases, fines),
human resource management systems (e.g., employee
records), inventory and stores management, work
orders, student records, instructional management
systems (e.g., pictorial class rosters, grading, testing),
event ticketing, and Health Center management. The
Ricks College library provides excellent on-line services
for students and faculty. All of this provides powerful
resources to support the education of Ricks College
students.

2.2 What Improvements and
Enhancements Should Be Made?

Six areas of improvement and enhancement will
guide Ricks College over the next several years. Three
of these areas come from President David A. Bednar’s
“Guiding Principles” for Ricks College as presented in
his 1997 inaugural address.

1) Each person at Ricks College is a teacher

President Bednar’s challenge to all members of the
Ricks College community, not just to faculty, is to seek
ways in which they can positively impact the lives of
students. For faculty, this challenge is to extend their



influence on students beyond the regular settings in
which they instruct and advise. For administrators and
support staff, this challenge is to take advantage of their
contacts with students, both on- and off-campus, to
affect students’ lives. For students, this challenge is for
them to come to see themselves as teachers and to seek
ways in which they can exert a positive influence on
fellow students. As members of the Ricks College
community find ways to meet this challenge, the
learning and growth of students will transcend that
which can be achieved in the normal academic settings
and extend to other important dimensions of their lives.

2) The most effective teaching and learning experi-
ences occur ‘“one by one”

President Bednar’s challenge is to maintain and
enhance the “individualized and nurturing attention”
given to students by faculty and staff in the face of
increasing enrollments and greater use of technology.
Ricks College employees must not lose the quality of
the close associations they enjoy with students because
there are more of them or because technology replaces
many opportunities for contact.

3) More students must be blessed with a Ricks
College education

There are tens of thousands of Latter-day Saint
youths throughout the world whose lives, families, and
communities would be significantly blessed and
benefited by the experiences and education they could
receive from Ricks College. The President’s challenge
is to devise ways to offer a Ricks College experience to
even more students, not just those in the United States
but throughout the world.

Other ongoing campus discussions and planning are
focused on three other areas where improvements need
to be made. These include:

4) Optimizing the use of space

In spite of much new construction and remodeling,
Ricks College still faces a space challenge, especially in
light of a Board of Trustees moratorium on additional
net square footage in the foreseeable future. The
increase in the size of the student body by 1,000
students over the past ten years, along with the increase
in faculty and staff, has strained the capacity of some
facilities, most notably the Hart Building, which
provides the intramural, athletic, and physical recreation
resources on campus. There are capacity problems in
the music and theatre departments as well. These
challenges are being actively addressed.

5) Managing grade inflation

There is growing evidence of grade inflation at
Ricks College. Although this is a national problem, it is

a challenge that must be addressed at Ricks College. Do
the high grades students receive reflect their mastery of
a subject matter, or are they a product of lenient grading
systems? Do grading standards match those of compa-
rable institutions of higher learning? Do graduated
students retain their high grade point averages when
they transfer to four-year schools? These questions are
currently being studied as this issue is addressed.

6) Achieving greater academic engagement

Ongoing outcomes assessment has yet to suggest
any major systemic weaknesses or deficiencies in what
Ricks College does. However, assessment activities do
suggest that students could be taking advantage of
academic resources and experiences that foster greater
and longer lasting intellectual development. For
example, the College Student Experiences Questionnaire
shows that more of our students could improve their
scientific literacy and upgrade the intellectual quality of
their conversations. A survey of alumni suggests that
more students could be engaged in reading for curiosity
and pleasure as well as going to the library for reasons
other than class work. The Student Evaluation of
Instructional Practices suggests that more students could
be active learners. A series of faculty development
workshops have been conducted over the past three
years to make faculty more sensitive to these areas and
help them to devise means to influence their students to
become more academically engaged.

3.0 Progress on General
Recommendations by the 1989
Evaluation Team

During September 20-22, 1989, a 12-member
evaluation team chaired by Dr. Fred L. Esvelt visited
Ricks College for the ten-year full-scale evaluation.
While the evaluation committee’s report cast the College
in a very favorable light (i.e., accreditation was reaf-
firmed with no progress report or other response
required by the College), a number of thoughtful
suggestions and recommendations were also included to
help strengthen several programs. The committee’s
observations and counsel were appreciated and have
been responded to diligently over the past decade.

The evaluation committee made 11 general recom-
mendations pertaining to Ricks College. This section
describes progress made in addressing the issues raised.
Recommendations are numbered consecutively accord-
ing to the order and page number of the evaluation
report.
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3.1 Recommendation 1 (page 5)

Attention be given to reaching and adhering to the
Standards of the Northwest Association of Schools and
Colleges, specifically in the areas of general education
requirements and minimum number of instructional days
per semester.

General Education

At the time of the previous evaluation visit, a review
of graduates in specialized degree and certificate
programs found that several students had not completed
a full complement of courses and related instruction in
communications, computation, and human relations.
This was corrected so that all specialized degree and
certificate programs have specific courses required in
each of these areas. We have reviewed graduates in
specialized degree and certificate programs over the past
three years and have found that all have met the neces-
sary general education requirements.

Instructional Days

During the five years previous to the evaluation
visit, the number of instructional days at Ricks averaged
149, which is less than the 150 endorsed by the Com-
mission on Colleges. This shortcoming has been

resolved, with the exception of the 1998-1999 school
year. The annual Ricks College calendar is affected by a
number of factors such as the necessity to coordinate
with Brigham Young University’s calendar and the days
of the week on which certain holidays fall. Since the
1989 accreditation visit, the Ricks College average has
been 150.5. Figure 1 shows the number of instructional
days over the past 11 years.

We have taken the position that final examination
days should count as instructional days, as they are part
of the overall academic program.

3.2 Recommendation 2 (page 5)

Written position functions for all major administra-
tive personnel should be adopted and transmitted to
personnel, as well as to college councils and commit-
tees.

Written descriptions of most administrative and
staff positions are on file. These descriptions include
responsibilities, duties, and minimum qualifications.
Position statements are routinely evaluated whenever
personnel changes occur and at other times as needed.
Most positions are reviewed at least once every five
years.

When a position becomes open, administrators
routinely post the opening on designated bulletin boards

Annual Instructional Days
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on campus, send announcements to state and Church
employment offices, post openings on the Ricks College
web site, and often place ads in newspapers. Usually a
plentiful supply of well-qualified candidates for each
position is obtained. High-quality professionals who
work at Ricks College — staff, administrators, and
faculty — are our most valuable institutional asset.

3.3 Recommendation 3 (page 5)

Job opening announcements should be designed
which will encourage a greater number of women
applicants, particularly in the teaching and administra-
tion areas.

The College has made a concerted effort over the
past decade to enhance the climate for women on
campus and to encourage greater visibility and promi-
nence for women.

* A Women’s Awareness Committee is functioning. It is
comprised of the College president’s wife, two or three
female faculty members, a secretary, the Associated
Women Students’ (AWS) advisor, an auxiliary female
employee, and the AWS Vice President. The committee
makes recommendations to President’s Council on
issues concerning women students and employees.

* One of the student body officers is chosen specifically
to represent the campus young women.

* Ricks College sponsors five women’s intercollegiate
athletic teams — basketball, softball, cross country,
volleyball, track — and an active intramural program.

* Presently, two female faculty members serve on the
Academic Council, the most prominent academic
organization on campus; ten years ago there were none.

* In 1998, of the 37 academic departments, five were
chaired by women. Of the 37 academic departments ten
years ago, only two were chaired by women.

¢ The Director of Personnel Services, who has served
since 1990, is female. Two women have recently been
appointed as Director of Housing and as Director of
Career and Academic Advising.

* For the past five years, there have been more elected
female student body officers than males.

* Two females are Assistant Deans of Students and four
females are counselors in the Counseling Center.

Ricks College is making a serious attempt to
encourage a greater number of women applicants for
faculty and administrative positions. Since the majority
of the student body is female, it is vital to provide
women teachers who can be appropriate role models.

However, in spite of our efforts, we acknowledge that
we are essentially just “holding our own” in this area
and that progress is far below what we would like.
Figure 2 provides a breakdown of the number and
percentage of female administrators, staff, and faculty
employed at Ricks College over the past decade. In
1987-1988, there were 34 female teachers who com-
prised 12.6% of the faculty. In 1998-1999, 61 female
teachers were employed, representing 16.4%, an
increase of 27 female teachers. Unfortunately, similar
gains during the same time period were not made in
hiring female administrators. In fact, ground was lost.
In 1987-1988, 16 female administrators were employed,
representing 15.2% of all administrators. Currently
(1998-1999) there are 23 female administrators, an
increase of seven. However, due to the overall growth of
the College, the percentage of women administrators has
dropped to 14.3%.

We generally find it much more difficult to recruit
women as faculty members and administrators than
men. Encouraging women to come with their husbands
and families to a small town like Rexburg (population
14,000), where employment opportunities for spouses
are so limited is a challenge. Also, the teachings and
doctrines of The Church of Jesus Christ of Latter-day
Saints play an important role. Women in the Church are
encouraged to give highest priority to remaining at
home with their children during their child-rearing
years. This results in a smaller pool of qualified female
candidates compared with men in most academic
disciplines and administrative positions. In general,
female teachers are younger, with fewer academic
credentials, less professional experience, and less tenure
at Ricks College than their male counterparts. These
factors play a role in the challenge to hire and promote
more women.

3.4 Recommendation 4 (page 20)

That the college professionals carefully reexamine
possible ways to reestablish control of the advisement
system so that routinized contact between advisor and
advisee might address student needs other than registra-
tion and that advisor training might be continuous.

In 1990 an office of Academic Advising and
Transfer Relations was created to coordinate advising
efforts across campus. The office currently has two full-
time administrators, two half-time staff members, and
several student peer tutors. Noteworthy improvements
that have been accomplished over the past decade
include:

* An advising handbook was published that is updated
and distributed each year to all the faculty. It is also
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posted on the Ricks College Intranet. The handbook
contains information on requirements for graduation and
transfer to universities that receive the majority of
students.

* All new faculty members are trained in their advising
responsibilities prior to their first semester’s employ-
ment at Ricks.

* Advising loads have been more evenly distributed
among teachers.

* We have implemented a procedure wherein all
currently enrolled full-time students are required to meet
with their advisors to update their educational plans
before they are permitted to register for the next
semester. In preparation, each student receives an
updated graduation report that lists all courses they have
taken and those still needed for graduation.
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* Because Ricks students come from all over the United
States and some 40 foreign countries, it is difficult to
arrange for personal interviews before they arrive on
campus. However, we do attempt to send appropriate
information to them concerning required classes based
upon their initial selection of a major when they apply
for admission. In addition, an orientation for new
students is held at the beginning of the fall and winter
semesters, at the beginning of the fall and winter blocks,
and at the beginning of all three summer terms.

» To encourage proper educational planning and early
selection of a major, we now arrange for students who
are undecided about their majors to be advised in the
general academic area in which they have greatest
interest.

* Advising seminars are now offered routinely in several
academic divisions.



* Each year Ricks College hosts representatives from
approximately 15 colleges and universities that receive
most of our students who transfer. Articulation agree-
ments and course equivalencies are updated each year so
our students have accurate information to make course
selection decisions.

* An Academic Advisement Committee functions with
broad representation from across the various disciplines.
The committee seeks ways to continually improve
advising and also serves as an advising resource for
faculty members.

The advising initiatives seem to be having a positive
effect. In a recent follow-up survey, former Ricks
students were asked: To what extent do you feel that
your educational experiences at Ricks College were
characterized by helpful advice and counseling? Figure
3 shows that two-thirds (67%) of the respondents felt
that they frequently or very frequently received helpful
advising.

To what extent do you feel that your educational
experiences at Ricks College were characterized
by helpful advice and counseling?

Figure 3

3.5 Recommendation 5 (page 31)

The Mathematics Department should consider
assuming a leadership role in the review of the general
education mathematics requirement. The current
requirement does not meet the standard as prescribed in
the accreditation standards.

The mathematics requirement has been strength-
ened to comply fully with accreditation standards. Since
the 1994 Fall Semester all students graduating from
Ricks College are required to complete Math 101,
intermediate algebra, or an equivalent mathematics
course. High ACT scores also allow for exemption.

3.6 Recommendation 6 (page 31)

Division and department administrators should
consider the establishment of a dialogue with faculty to
clarify criteria and procedures for the award of merit
pay.

After careful review the merit pay plan was aban-
doned in 1991. All accumulated merit pay was
“grandfathered” into faculty salaries. We now have a
new faculty recognition award system wherein faculty
members are selected by the division chairs in recogni-
tion of some specific accomplishment or meritorious
service. The chair writes the faculty member a con-
gratulatory letter detailing the reasons for the recogni-
tion, and encloses a one-time check — typically for
several hundred dollars up to $1,000 — to underscore the
College’s appreciation. The President and Academic
Vice President also write congratulatory letters. A
smaller fund is retained by the President and Academic
Vice President to give awards for faculty members who
have made noteworthy contributions to the College as a
whole. The new system has been well received by both
faculty members and those administering the program.

3.7 Recommendation 7 (page 37)

Continued care that students are grounded in
general education skills, especially in the career/
certificate programs. (Some professional areas already
foresee greater demands from their organizations.)

As indicated in our response to Recommendation 1
above, each of our specialized degree and certificate
programs has a general education/related instruction
component which deals with communication, computa-
tion, and human relations. Most carry other general
education requirements as well. The number of students
graduating with certificates remains low, approximately
10%. Those graduating usually have additional degrees
in other areas on campus or from other institutions.

We have also moved to strengthen our general
education requirements for students seeking an associate
in arts and sciences degree.

* Effective Fall 1994 we strengthened our math require-
ment from a noncredit consumer math level to a three-
credit intermediate algebra level.

Introduction 9



* Effective 1995 we gave greater recognition for foreign
language, computer literacy, communications, and
interdisciplinary experiences in the general education
curriculum.

3.8 Recommendation 8 (page 47)

The respective department faculties should evolve
department consensus on grading criteria.

This is an area of continuing discussion. Our
grading policy as outlined in the catalog states: “Grades
are determined by each instructor based upon an evalu-
ation of all assigned and completed course work . . ..”
We have been reluctant to mandate departmental
grading standards, even though there is obvious merit to
the concept. Consequently, divisions, departments, and
individual faculty members are left to devise their own
criteria.

We carefully investigate every case involving a
student complaint about grading practices and take
appropriate action; however, the number of such
complaints is relatively small. In a six-year summary of
student evaluations of teachers and courses (nearly
50,000 respondents), the average rating to the statement,
Exams and other evaluation procedures have been
appropriate to the content covered was 4.3 (1 = poor; 5
= excellent).

Table 1

Our present form used to gather student ratings of
courses includes four statements about evaluation and
grading. Students are asked to indicate on a seven-point
scale (1 = strongly disagree to 7 = very strongly agree)
their agreement or disagreement with each statement.
The results of ratings from more than 30,000 respon-
dents over the past three years are given in Table 1.

As indicated in Table 1, some 92% of the students
were in agreement with the statement, Grading proce-
dure is fair and impartial. This suggests that our present
system of leaving considerable autonomy to the indi-
vidual instructor is justified.

Several departments, such as Art, have sought
consensus in establishing some departmental standards.
Other departments, such as Music, Theatre, and Dance,
feel that considerable latitude is needed by individual
teachers because of the diversity of programs and
courses.

While our grading practices are anchored at the
individual teacher rather than department level, teachers
seem to have a reasonable, common understanding of
what the grades mean. For example, in the applied
music area, a common point system is used throughout
the department, and the grades are monitored for
consistency and adherence to policy by the area coordi-
nator. Also, grades seem to vary more from area to area
than from instructor to instructor within a single
department.

Student Ratings of Evaluation and Grading

(in percentages)

() (]
o e
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/LSS o S
/0 /S LS S D
/XSRS

Exams concc—?'ntrate on 0 1 5 8 25 33 34

important points of the course.

Exams are clearly worded. 1 2 4 12 25 30 26

Exams are good measures of
my knowledge, understanding, 1 2
or ability to perform.

5 12 24 29 26

Grading procedure is fair and
impartial.
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3.9 Recommendation 9 (page 51)

Continued and renewed active pursuit for space for
group study and collection growth.

The library has been short of group study rooms
ever since the “old wing” of the library was diverted for
administrative use some 20 years ago. For example, in
1989 we had only five rooms set aside for group study.
During the past few years, we have gained four more by
converting the office of a retired librarian and by
removing the Testing Center from the third floor of the
library to the newly remodeled basement. Although the
increase of four rooms represents an increase of 80%,
the problem of inadequate group study space still
remains.

The Board of Trustees approved construction of a
new administration building, completed during the
summer of 1999. With this project completed, the
library will be expanded into the “old wing” currently
occupied by the administration. This will increase the
net assigned space to the library from approximately
50,000 to 72,000 square feet — an increase of 44%. This
will allow for substantial expansion of our collections
and seating for our students. In addition, 12 group study
rooms will be added, bringing the total number to 21.

3.10 Recommendation 10 (page 63)

The actual instructional class days at Ricks College
of 72 days in the fall and 73 in the spring semesters
marginally approach the Northwest Association and
national minimum standard of at least 75 instructional
class days per semester. Careful consideration should
be given to revising the academic calendar to meet the
standard.

This deficiency has been essentially corrected.
Refer to the response to Recommendation 1 above.

3.11 Recommendation 11 (page 63)

There is some faculty concern about student
advisement not working as well because automated
registration permits some students to skip over or slip
through the advisement process. A meeting with
concerned advisors could help in devising information
and support services to improve the student academic
advisement system.

We have taken several steps in recent years to
strengthen our advising program. The details are
described in our response to Recommendation 4.

4.0 Eligibility Requirements

We have verified that Ricks College is in compli-
ance with the Commission’s eligibility requirements.
Our compliance is outlined as follows:

1) Ricks College has formal authority from an appropri-
ate governmental agency to grant degrees.

2) The Ricks College Board of Trustees consists of 12
members, none of whom works for or has any financial
interest in Ricks College. They are involved in all major
decisions related to ongoing operations of this institu-
tion.

3) We believe that Ricks College maintains a reason-
able degree of intellectual independence of faculty and
students from its sustaining organization, The Church of
Jesus Christ of Latter-day Saints. Intellectual freedom
and independence exist at Ricks College within the
framework of its mission, its Honor Code, and the
fundamental doctrines of The Church of Jesus Christ of
Latter-day Saints. Faculty members are free to research
and teach what they choose within the well-specified
boundaries that are set forth in the Ricks College
Statement on Academic Freedom. Faculty members are
not free to teach principles contrary to doctrine of The
Church of Jesus Christ of Latter-day Saints. They are
also not free to deviate from the Honor Code or the
College’s mission. When faculty members are hired,
they agree to these conditions. In a recent survey, 90%
of the faculty were satisfied or very satisfied with the
wide latitude and freedom given to them at Ricks
College.

4) David A. Bednar, president of Ricks College, is a
full-time president whose primary responsibility is to
Ricks College.

5) Ricks College has a mission statement and goals
appropriate to an institution of higher education.

6) Ricks College dedicates its energy and resources
toward its students. All of its financial resources go
toward supporting the College’s mission and educational
objectives.

7) Faculty, students, administrators, and board members
all participate in the formulation of institutional policies
as appropriate.

8) All degree programs lead to formal degrees and
certificates that are readily understood and accepted by
the educational community at large.

9) All two-year programs require a minimum of 64
credits, the equivalent of two academic years, for
completion. Associate degree programs require at least
a majority of one academic year of credits earned at
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Ricks College. At least 12 credit hours in residence are
required for an AAS degree. Only four out of the 105
programs at Ricks College are one-year certificate
programs.

10) All transfer associate programs require a substantial
and coherent component of general education. All
specialized associate degree and certificate programs
require a core of related instruction. All general
education requirements are clearly outlined in the Ricks
College catalog.

11) Each program has clearly defined and published
educational objectives along with the means for achiev-
ing them. All program requirements are published in the
catalog and in course syllabi.

12) Each of the courses offered at Ricks College
requires an appropriate foundation of learning skills
taught in high school. Courses examine conceptual
foundations of subject matter. Courses require students
to do independent work, analyze what they learn, and
deal with the abstract as well as the concrete. As
appropriate, courses foster the ability to make distinc-
tions among ethical, intellectual, social, and religious
values. Where possible, the faculty encourages the
pursuit of lifelong learning.

13) Faculty and students are free to examine and test all
knowledge appropriate to the discipline within the
bounds set forth in the College’s policy on academic
freedom.

14) Ricks College employs more than 370 full-time
faculty members representing every discipline in which
majors are offered.

15) The Ricks College campus provides numerous
classrooms, labs, and other instructional facilities in
which extensive faculty and student interaction takes
place.

16) Ricks College has an excellent library with exten-
sive holdings. The library also provides a number of
other learning resources in support of our educational
objectives.

17) Ricks College follows humane and non-discrimina-
tory policies in dealing with students, staff, and faculty.

18) Ricks College has an admissions policy that
specifies the parameters and qualifications for admission
to its programs. It consistently adheres to its admissions
policies in its admission practices.

19) Ricks College publishes a current and accurate
catalog along with other appropriate publications which
set forth a number of information items. The College
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publishes the R-Book, the Ricks College student
handbook, which clearly explains standards of conduct.
It also publishes a comprehensive class schedule each
semester.

20) Ricks College has a stable funding base, financial
resources, and plans for financial development adequate
to carry out its mission and goals within a balanced
budget and safe level of debt.

21) Financial records are externally audited annually by
PriceWaterhouseCoopers. Their annual audit includes
an opinion on the institution’s financial statement.

22) Ricks College has been in operation since 1888,
offering a number of educational programs and courses
of study. A critical mass of students actively pursues all
current programs, both major and general studies, at this
point in time.

23) Ricks College accepts the policies and standards of
the Northwest Association of Schools and Colleges and
agrees to comply with them.

24) Ricks College affirms its commitment to disclose to
the Commission on Colleges any and all information
relevant to accreditation as the Commission may
require.

25) Ricks College understands and agrees that the
Commission may publicize the results of their evalua-
tion.

5.0 The Self-Study Process

The process used to generate this self-study
followed guidelines and concepts outlined in the
Accreditation Handbook. It was managed by a central
steering committee composed of representatives from
the faculty, administration, and staff. It was broad-based
in that it involved many different participants and
constituencies (see Appendix A). It was comprehensive
in that all major academic and administrative units were
assessed.

The self-study process involved two major efforts.
One effort, which grew out of our ongoing outcomes
assessment, was for each academic and administrative
unit to assess itself based on its stated mission and goals.
The second effort was to determine and ensure compli-
ance with the Commission on Colleges’ standards, as
stated in the Accreditation Handbook. This document
represents the integration of these two efforts as it seeks
to show how well the various departments and adminis-
trative units at Ricks College are meeting their own
goals as well as those of the Commission on Colleges.
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“ This institution represents an important part of the
overall responsibility of The Church of Jesus Christ

of Latter-day Saints.

- Gordon B. Hinckley
President, The Church of Jesus Christ
of Latter-day Saints, 1995-Present

Standard 1

Institutional Mission and Goals,

Planning and Effectiveness

1.0 Introduction

Standard 1 describes and evaluates institutional
mission, goals, planning, and effectiveness. Section 2.0
describes institutional mission and goals, explains how
they define Ricks College, and how well we are achiev-
ing our stated mission and goals. Section 3.0 describes
our institutional planning process and shows the degree
to which it is ongoing, uses the results of ongoing
assessment, and represents a significant comprehensive
effort.

2.0 Institutional Mission and Goals

2.1 Description

The official mission statement of Ricks College is
shown in Figure 1.

In effect since 1987, the Ricks College mission
statement continues to provide a clear sense of purpose
and a robust framework for planning, decision-making,
and evaluating campus activities. The Ricks College
mission statement is widely publicized. It appears in

Institutional Mission and Goals, Planning and Effectiveness

Ricks College
Mission Statement

Build testimonies of the restored
gospel of Jesus Christ and
encourage living its principles.

Provide a quality education for
students of diverse interests
and abilities.

Prepare students for further
education and employment, and
for their roles as citizens
and parents.

Maintain a wholesome academic,
cultural, social, and spiritual
environment.

Figure 1
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every major campus publication. It is framed and
prominently displayed in administrative offices, in many
classrooms, and throughout student living quarters.

This mission and its corresponding goals undergo
constant review and scrutiny, particularly since a formal
program of outcomes assessment was begun five years
ago. After five years of outcomes assessment activity,
this mission statement remains viable and well-suited
for our students, parents, faculty, administrators, staff,
and governing board.

For each of the four elements of the mission
statement, a set of corresponding goals has been
developed. Appendix B shows those goals which have
been in force for the past decade and have served as the
basis for institutional self-assessment. Appendix B also
shows a revised set of goals which represent our most
recent effort to update institutional goals in response to
self-assessment, to President Bednar’s guiding principles
for Ricks College, and to more clearly define where we
are going as an institution.

As various outcomes assessment studies are
concluded, they are made available to the entire Ricks
College community through the institution’s internal
web site and through published reports which are
disseminated through the various councils and commit-
tees to individual faculty members, administrators, and
staff members.

2.2 Analysis and Appraisal

The Ricks College mission clearly defines who we
are and what we intend to accomplish. It remains a
viable and well-suited charter for our institution and its
stakeholders. Similarly, the goals derived from our
mission are viable and consistent with that mission, and
we have the necessary resources to achieve them as we
will show in this section. We reaffirm our commitment
to inform the Commission of any major changes to our
mission or institutional practices.

Our mission is widely disseminated and understood
by our students and employees. Our goals are published
in the catalog and other institutional documents as
applicable. The institutional mission and goals provide
the framework for all the functions and services we
provide, including service we render to the general
public. Nothing we do or plan to do is outside the scope
of our mission.

Progress in accomplishing our mission and goals is
well-documented and made available to students,
alumni, and employees via published reports and via the
institution’s internal web site. The student newspaper
has written articles on all assessment studies which have
been completed to date. Vice Presidents and division
heads have discussed the results of assessment activities
with their departments. The President has presented
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summary findings of assessment studies to the Board of
Trustees.

Ricks College is achieving its mission and associ-
ated goals. Our students experience significant spiritual
development while at Ricks and they strengthen their
commitment to a life of high moral principles. Students
receive a high-quality education at Ricks College, one
which positively affects their future lives in many
important ways. Students are well prepared for further
education at a four-year institution or for employment in
their chosen profession. Finally, students experience a
uniquely wholesome environment at Ricks College, one
which significantly affects their learning and growth.

The results of assessment activities conducted over
the past four years clearly substantiate the overwhelm-
ingly positive impact of the Ricks College experience on
the lives of its students. The remainder of this section
provides a summary of these assessment activities which
show the extent to which each of the four elements of
the Ricks College mission is being achieved. Through-
out the following paragraphs, references will be made to
the following studies:

Student Evaluation of Institutional Mission and
Goals

A 15-item survey was administered to a random
sampling of students enrolled at Ricks College in Fall
1997 and to a different random sampling of students
enrolled Winter 1998. These surveys asked students to
assess the degree to which their classes and experiences
at Ricks College had influenced their achievement of 15
different outcomes. Some 615 students responded to the
two surveys.

Student Evaluation of Instructional Practices

A 15-item survey was administered to a random
sampling of students enrolled at Ricks College in Fall
1997 and to a different random sampling of students
enrolled Winter 1998. These surveys asked students to
assess the degree to which their educational experiences
at Ricks College were characterized by good practices in
undergraduate education. Some 490 students responded
to the two surveys.

Alumni Survey

An extensive questionnaire was sent to 4,300
graduates of Ricks College in Winter 1998. This
questionnaire asked alumni to assess their preparation
for transfer to a four-year school, their employment
activity, the degree to which they engage in activities
associated with an educated person, their perceived
impact of Ricks College, the degree to which their
education was characterized by good teaching practices,
and the general quality of their life. Some 714 former
students returned completed questionnaires.

Institutional Mission and Goals, Planning and Effectiveness



College Student Experiences Questionnaire (CSEQ)

The CSEQ is a nationally normed instrument
designed to assess the degree to which students engage
in activities conducive to a high-quality education and
the degree to which they take advantage of the resources
provided by their school. The survey was administered
to a random sampling of 500 students in Winter 1997.
Some 255 students returned completed questionnaires.

2.2.1 Build testimonies of the restored
gospel of Jesus Christ and encourage
living its principles

The first element of the Ricks College mission
reflects a desire to enhance the spiritual development of
students, to strengthen their religious faith, and to
bolster their commitment to a life based on high moral
principles. Assessment activities show that we are
highly successful in achieving these outcomes. The
Student Evaluation of Institutional Mission and Goals
showed that 90% of the students agreed, strongly
agreed, or very strongly agreed that their classes and
experiences at Ricks College had strengthened their
relationship with God, their religious beliefs, and their
moral commitments. Similarly, the Alumni Survey

showed that over 90% of the respondents indicated that
their Ricks College experience had a positive or very
positive effect on their religious beliefs and moral
commitments. In these two surveys of current and
former students, the percentages of students affirming
the impact of their Ricks College experience on their
spiritual growth were virtually identical. Of all the
elements of the Ricks College mission, students typi-
cally rate this element as their highest area of growth
while at Ricks College.

2.2.2 Provide a gquality education for
students of diverse interests and abilities

The second element of the Ricks College mission
reflects a desire to provide students with a caring and
competent faculty, an environment which is conducive
to their learning and growth, and the resources necessary
for students to develop themselves academically.
Assessment activities show that student learning has
been enhanced by dedicated and caring instructors who
deliver a high-quality education, that Ricks College does
offer an environment which helps students learn and
grow, and that students are taking advantage of the
available resources on campus.

Overall Instructor and Course Ratings
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Winter 1998 Fall 1998

@ Overall Instructor B Overall Course

Figure 2

Institutional Mission and Goals, Planning and Effectiveness

Standard 1 19



Faculty

Students perceive that Ricks College faculty are
competent and caring. Ongoing student ratings of
faculty and courses are always very positive. Global
ratings given to instructors and courses over the last
three years are shown in Figure 2. These ratings are
based on a 7-point scale where 1 is very poor and 7 is
exceptional. The global ratings for instructors have

Table 1

Most Commonly Identified
Strengths of Ricks College Faculty

Qualit Representative
y Student Comments
1) Personal "Excited about what he is

characteristics teaching."

"Organized. Always prepared.”

"He loves what he is doing. He

is excited about it. They way
he teaches, he always has a

smile."
2) Teaching "Repeats information. Reviews
methods until everyone understands."

"Uses many examples."

"Has us figure things out on our

own and gets us thinking
critically."

3) High regard "She's interested in us. She's

for students extremely approachable and

willing to help, even though she

has a Ph.D."
"Values student beliefs."

"Wants to know each person

individually. Learns and uses

our names."

4) Homework "She has us write and think
about what we learn."

"The inquiries, case studies,
and chapter questions make
you think about why things
happen."

consistently been excellent. Global ratings for courses
have risen from very good to excellent. Since we have
been administering ratings with a 7-point scale, very few
instructors have received global ratings below a 5.0.
Each year has seen a rise in the global ratings given to
instructors and courses.

When asked in the Alumni Survey about various
elements of their Ricks College experience, 86% of the

Table 2
Most Commonly Identified
Areas for Improvement
Area Representative
Student Comments
1) Improve "Tests are sometimes too

grading, tests  picky."
"We don't like trick

questions."

2) Use better "Study groups are ineffectual.
teaching Students never meet
methods because of schedule

conflicts and other
problems."

"Enhance class
demonstrations. Sometimes
small objects are difficult to
see. Slow down and make
sure all can see."

3) Provide "Explain more what instructor
clearer wants/expects on papers.
instructions Give examples of good

papers."

"Explain what it expected."

4) Better use of "It seems too rushed in
class time class. We never have time to
have class discussions or go
into more depth."

"Ask more questions and let
us answer. We like to talk."
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students indicated their associations with faculty had a
positive or very positive effect. Of the 17 elements of a
Ricks College education assessed in the Alumni Survey,
associations with the faculty showed the fourth highest
impact on students. When asked about the pervasive-
ness of positive teaching qualities, the large majority of
alumni felt that faculty frequently or very frequently:

* Gave equal treatment to students regardless of gender,
race, or ethnic background (89%)

* Offered interesting and stimulating courses (88%)
* Led interesting and useful class discussions (83%)
* Gave prompt feedback/grades on assignments (82%)

» Respected different points of view (81%)

Offered demanding and challenging courses (80%)
» Respected different learning styles (69%)

During the 1994-1995 school year, over 30 focus
groups were conducted with students in selected courses
to find out what their instructor did to help them learn
and what their instructor could do to help them learn
better. The most commonly mentioned strengths of
Ricks College instructors are shown in Table 1. The
results of these focus groups show that students recog-
nize that Ricks College faculty members are caring and
competent. These focus groups also identified some
areas of teaching that could be improved. These are
identified in Table 2. A number of faculty members
have used this information to improve their teaching.

Environment

Students perceive that Ricks College offers them a
challenging yet personalized environment. In the
College Student Experiences Questionnaire, students
were asked to assess the extent to which Ricks College
emphasized different environmental qualities. Figure 3

Assessment of Environmental Qualities

1) Emphasis on academic development
(1=weak; 7=strong)

5.29
P ;3

2) Emphasis on development of
creativity (1=weak; 7=strong)

4.72
F——a 53

3) Emphasis on development of critical
thinking (1=weak; 7=strong)

4.99
| 5.08

4) Emphasis on development of occupa-
tional competence (1=weak; 7=strong)

4.74

5) Emphasis on practical value
(1=weak; 7=strong)

6) Relationships with other students
(1=competitive; 7=friendly)

7) Relationships with faculty
(1=remote; 7=approachable)

8) Relationships with administrative
personnel (1=rigid; 7=helpful)

B university Average

L Ricks College Average

Figure 3
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shows the average ratings for eight environmental
qualities along with ratings given by students attending
four-year universities. Of these eight qualities, students
felt that the greatest emphases at Ricks College were
relationships with students (avg. = 6.26), relationships
with faculty (avg. = 6.11), academic development (avg.
= 6.08), and occupational competence (avg. = 5.32).

A significant majority of alumni identified a
number of elements of the Ricks College environment as
having a positive or very positive effect on their learning
and growth. The most highly rated elements included
religion classes (87%), devotionals (82%), participation
in a student ecclesiastical unit (76%), library (75%), and
dormitory/apartment life (67%).

Resources

Findings from the College Student Experiences
Questionnaire showed that most students are taking
advantage of the many instructional resources offered to
them, especially as compared with other colleges and
universities. The following examples illustrate some of
the strengths of Ricks College:

* 42% of Ricks College students often or very often visit
their teachers informally after class as compared with
29% of community college transfer students.

* 71% of Ricks College students often or very often
participate in class discussions as compared with 50% of
community college transfer students.

* 58% of Ricks College students often or very often
attended a concert or other musical event as compared
with 8% of community college transfer students.

* 32% of Ricks College students had over ten essay
exams in their courses as compared with 26% of the
university students.

* 36% of Ricks College students wrote over ten term
papers in their courses as compared with 30% of the
university students.

On the other hand, there are several activities in
which Ricks College students are less frequently
engaged. These suggest areas where some improvement
can be made. The following are examples:

* The content of student conversations at Ricks College
shows less intellectual content than their counterparts at
the various types of four-year schools. Only 26% of our
students often or very often conversed about the
economy as compared with 45% of students from four-
year schools. Only 33% of our students often or very
often discussed current events as compared with 56% of
students from four-year schools. A similar pattern exists
for conversations about science, arts, and social prob-
lems. (No comparative data exists for two-year
schools.)
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* Only 25% of our students report reading more than
ten assigned textbooks each semester as compared with
41% of university students. (No comparative data exists
for two-year schools.)

The Student Evaluation of Instructional Practices
showed that our students are doing many things to
optimize their education. Over 90% indicate that they
often or very often try to achieve the very best in each
class. Over 90% report that they complete assignments
promptly and accurately often or very often. Some 80%
take careful notes in class. Over 75% keep an open
mind about their general education courses and over
75% say that they place more importance upon really
learning than on just getting a good grade. These data
provide encouraging news.

However, this same survey indicated that we can do
a better job in helping our students in six areas. In each
of these areas, less than 50% of the students indicated
that they often or very often engage in the activity.
These areas include:

* Working with other students in informal groups (43%)

* Finding out about instructors — what else they teach,
areas of expertise, and other areas of interest (41%)

» Talking with instructors outside of class about courses
and other things (36%)

* Seeking real world experiences to supplement courses
(46%)

* Seeking out new readings and/or projects related to
courses (27%)

* Listing questions from class or readings and following
up by consulting with peers or instructors (33%)

We have taken several measures to enhance these
areas of the educational process with our faculty. We
are providing faculty with training and orientation
through a regular series of faculty development work-
shops over the course of a semester. All faculty cur-
rently receive a monthly periodical, Teaching for
Success, which provides them with a variety of effective
teaching techniques. Other initiatives are being consid-
ered by Academic Council.

2.2.3 Prepare students for further
education and employment, and for their
roles as citizens and parents

This element of the Ricks College mission reflects a
desire to graduate students who are prepared for the
future. Assessment activities show that our students are
well prepared for employment or further education and
that they are also well prepared for other key roles they
will play.

Institutional Mission and Goals, Planning and Effectiveness



Findings from the Student Evaluation of Institu-
tional Mission and Goals showed large numbers of
students who agreed, strongly agreed, or very strongly
agreed that their classes and experiences at Ricks
College helped them to:

* Be better citizens (87%)
* Be better parents (87%)
* Think more clearly (89%)

* Better appreciate the aesthetic and creative expres-
sions of humanity (86%)

* Cultivate a high sensitivity to personal relationships
and moral responsibilities (90%)

* Attain a greater knowledge of the social world (84%)
* Attain a greater knowledge of the natural world (87%)
* Write more clearly (80%)

Findings from the College Student Experiences
Questionnaire corroborate student perceptions of their
gains, especially as compared with other institutions of
higher learning. We recognize the limits of student self-
reports of achievement; however, research shows that
there is a moderate to high correlation of perception of
gains with actual gains, especially with an instrument
such as the CSEQ where there are no grading-related
consequences to responses. Furthermore, given a lack
of pre-testing, perhaps students are in the best position
to make a judgment about their entering — versus exiting
— capabilities. The areas in which many Ricks College
students reported the greatest gains are shown in the top
portion of Figure 4. The areas in which fewer Ricks
College students reported significant gains are shown in
the bottom portion of Figure 4.

Table 3

The data shown in Figure 4 is providing impetus to
the scientific/quantitative faculty to consider ways to
reach more students.

The Alumni Survey asked how Ricks College
prepared them for life at a four-year school. Findings
include:

* Over 80% of the students agreed, strongly agreed, or
very strongly agreed that their Ricks College experience
fully prepared them academically, spiritually, and
emotionally.

* 86% of the students felt that they were as prepared for
the university as any of their non-Ricks College peers.

* 82% of the students reported a four-year school GPA
that was close to or higher than their Ricks College
GPA.

These self-reports correspond very closely to
feedback provided by several of our main transfer
schools. As shown in Table 3, these schools report that
GPAs of Ricks College transfer students are similar to
the GPAs they earned at Ricks College.

2.2.4 Maintain a wholesome academic
cultural, social, and spiritual environment

This element of the Ricks College mission reflects a
desire to provide an optimal environment for student
learning and growth. Assessment activities show that
our students recognize the unique atmosphere at Ricks
College and report the impact it has on learning and
growth.

When asked in the Student Evaluation of Institu-
tional Mission and Goals about the Ricks College
environment, 94% of the students agreed, strongly

GPA of Ricks College Graduates at Transfer Institutions
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# of Transfer University
Students GPA GPA
Utah State University 1,833 3.011 2.921
Weber State University 94 2.990 3.060
Utah Valley State College 60 2.910 2.620
Southern Utah University 43 2.937 3.395
Brigham Young University 1,551 3.490 3.270
University of Utah 113 3.070 2.940
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College Student Experiences Questionnaire
Percentage of Students Gaining Specific Skills at College

E -

'72

Self-Understanding

Learning on Own*

) 71

85

82

nderstanding ther People ﬁ 3

63

Values / Standards 2

Career Information

General Education

Quantitative Thinking*

Nature of Science and Experiments*

Knowledge of Other Parts of the World

81

27
Consequences of Science and Technology 39
24
32
New Scientific and Technological Developments*
23
0 20 40 60 80 100
[ ] Four-Year University [ Community College [l Ricks College
or College Transfer Students
* Community College students not surveyed
Figure 4
Standard 1 Institutional Mission and Goals, Planning and Effectiveness



agreed, or very strongly agreed with the statement:
Ricks College has provided me with a wholesome
academic, cultural, social, and spiritual environment.

In the Alumni Survey, 91% of former students
reported that the general atmosphere had a positive or
very positive effect on their learning and growth. The
Alumni Survey highlighted a number of specific
dimensions of the Ricks College environment that had
significant influence on student learning and growth:
associations with fellow students, associations with
faculty, weekly devotionals, participation in a student
ecclesiastical unit, respect for different points of view,
respect for different styles of learning, and helpful
advice and counseling.

3.0 Planning and Effectiveness

Institutional planning at Ricks College is governed
by President’s Council with authority delegated to
Academic Council to autonomously handle most
academic issues. These two councils initiate major
strategic initiatives, delegate authority to investigate and
plan, review recommendations, and make final deci-
sions. The President communicates with the Board of
Trustees about ongoing planning initiatives. Both
councils are supported by key standing councils:
Strategic Planning Council (formerly Extended
President’s Council), Administrative Council, Student
Life Council, Community Services Council, Campus
Planning Committee, Computing Technology Commit-
tee, and Shared Services Committee. Ad hoc commit-
tees are formed as necessary to support analysis and
decision-making. President’s Council and Academic
Council look at several long-range strategic initiatives
each year.

The cornerstone of all planning and decision-
making is the institutional mission and goals. Any
initiative being considered is carefully evaluated against
these two guiding forces. Initiatives which have proved
incompatible with the mission and goals of the College
have been discarded. For example, on occasion,
proposals to relax dress and grooming standards are
made. Ultimately, such proposals are rejected because
they are incompatible with the goal of maintaining a
wholesome environment and are not conducive to a
modest and virtuous lifestyle. When proposals to extend
the length of degree programs are rejected, it is because
lengthy degree programs are incompatible with our
stated goal of being a two-year institution of higher
learning. Our institutional mission and goals have
served our planning and decision-making processes well
by helping to eliminate incompatible proposals before
they are implemented.

Planning at Ricks College has historically involved
careful consideration of the impact of any course of
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action on students. Annual departmental indicators (see
Appendix C) have been used for over ten years to help
departments improve and to help administrators assess
the effectiveness of their resource allocations. In the
past, planning bodies have often solicited feedback from
parents, former students, employers, and transfer
schools. Outcomes assessment has added a new
dimension to planning at Ricks College by introducing a
more systematic, rigorous, comprehensive, and student
outcome-oriented process.

The following sections describe and evaluate our
process for incorporating assessment of institutional
effectiveness into planning and decision-making.

3.1 Description

The Ricks College Outcomes Assessment Plan was
developed in the 1995-1996 school year. It was for-
mally approved November 1996. This plan defines our
overall assessment process. This plan reaffirms the
institutional mission, lists the institutional goals, and
provides a set of outcomes and indicators for each
institutional mission and goal. It also specifies the
processes and activities which will be implemented to
assess the institutional mission and goals. The docu-
ment also outlines a plan for assisting departments to
develop their own plans for assessing departmental/
program outcomes and how these departmental assess-
ments are to be integrated into the institutional planning
and decision-making process.

Our outcomes assessment planning and implemen-
tation is characterized by several important objectives:

* To establish at both the institutional and program
level, outcomes and indicators which are expressed in
terms of what happens to the student as a result of their
learning experiences. What does the student know?
What can the student do? What does the student value?
How well does the student think and reason? How
satisfied is the student with the service provided?

* To involve a wide variety of constituencies in the
assessment process. The primary focus of outcomes
assessment is on current and former students. Assess-
ment planning also calls for involvement of faculty,
administration, staff, and College ecclesiastical leaders
as sources of information, interpreters of data, decision-
makers who recommend courses of action and develop
action plans, and as implementers of recommendations.

* To integrate outcomes assessment into existing
planning and decision-making processes. In the past
Ricks College administrators used a comprehensive set
of indicators of institutional and departmental well-
being (e.g., student credit hours, enrollments, comple-
tions, student-faculty ratio, cost-per-credit hour, cost-
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per-graduate) to plan and make decisions. Appendix C
provides a chart with these indicators for the overall
College from the previous eight years. Outcomes
assessment adds a welcome new dimension to our
planning processes because planners and decision-
makers now have data about the impact of programs and
services on students.

* To foster the development and implementation of
outcomes assessment at the departmental/program level.
The administration’s expectations of departments
relative to outcomes assessment are outlined in section
3.0 of Standard 2. These expectations ensure that
assessment at the program level is systematic, focused
on students, long-term, well documented, action-
oriented, and is based on stated program mission and
goals.

3.2 Analysis and Appraisal

In nearly five years of outcomes assessment
planning and implementation, we have implemented all
but four of the twelve institutional assessment activities
that were specified in the Outcomes Assessment Plan
(see Table 4). We have assessed most of the critical
activities, services, and functions we provide. Several
assessment activities have not yet been carried out. We
have yet to implement a comprehensive evaluation of
general education skills and knowledge because of the
complexity of the undertaking and the need for more
time to develop an adequate approach which has the
necessary faculty consensus. We have yet to assess
critical thinking. While we have done course and
program audits in the past (e.g., general education
course templates), we have not yet conducted them from
an outcomes-oriented perspective. We have not yet
implemented our institutional outcomes indicators
activity due to a lack of time. We have not yet received
enough departmental/program assessment data to
formulate patterns or trends for the whole institution.

We have learned valuable lessons from this initial
phase of outcomes assessment. We will use these
lessons to improve our assessment activities in several
ways. First, our original schedule was overly ambitious.
We tried to do too much in a time frame too short. We
found that we needed more time to disseminate and
deliberate findings. As we revise our outcomes assess-
ment plan, we will distribute assessment activities across
a larger time span. Second, we intend to supplement our
self-report assessments with objective measures of
achievement. Self-report assessments have been
valuable and we will continue to use them. However,
we intend to supplement them with instruments that
directly measure achievement. Third, we can make
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improvements to the technical aspects of data collection
and analysis to improve ability to generalize conclu-
sions. For example, we can improve the representative-
ness of samples, refine instruments to more clearly
reflect mission and goals, and generate statistical
comparisons of subgroups of interest. As our ability to
do assessment matures, we expect to capture even more
valuable and specific feedback about how Ricks College
affects the lives of our students.

Outcomes assessment has involved a wide variety
of our stakeholders, including members of the Board of
Trustees, administrators, faculty, staff, students, and
alumni. Members of the Board of Trustees receive
regular reports of how well Ricks College is achieving
its mission and goals. Administrators have helped
develop assessment activities, have reviewed results,
have generated findings and action items, and have
implemented initiatives in response to assessment
findings. Faculty and staff have served as valuable data
sources. They have also been asked to review and
comment on the results of various assessment activities.
Students, former and current, have served extensively as
data sources. The student newspaper has reported the
results of several outcomes assessment activities. The
Alumni Office has used assessment data in showing its
members how well the College is achieving its stated
mission and goals.

Because most of the assessment studies conducted
to date largely show great success in the attainment of
mission and goals, outcomes assessment has yet to
provide planners and decision-makers with a mandate
for large-scale changes or improvements. Instead,
results of assessment have been used to communicate
successes to our Board of Trustees and to assure them
that we are indeed achieving our institutional mission
and goals. Assessment data have also been useful in
communicating successes to alumni councils, informing
parents and future students of what they can expect, and
in supporting fund-raising efforts.

Outcomes assessment has had several important
consequences. First, the name and membership of
Extended President’s Council was modified to more
clearly reflect an outcomes assessment philosophy. It is
now called the Strategic Planning Council and the
Director of Institutional Research, who oversees
outcomes assessment on campus, was added as a
member. Second, outcomes assessment has helped the
“Who Are We” committee to clarify their work in
reviewing and revising the institutional mission and
goals. Their work resulted in a rewrite of the
institution’s goals (see Appendix B). Third, outcomes
assessment is leading to greater data- and outcomes-
based planning and decision-making in many councils
and committees. For example, the Shared Services
Committee, which is tasked to find and eliminate
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Table 4

Completion of Assessment Activities

. . Scheduled Completion
Assessment Activity Date Date
Student Focus Groups
Designed to acquire open-ended feedback from students. Focus groups | Fall 1996 Fall 1996
are planned for: Faculty/Courses, Programs, Institution Winter 1997 | Winter 1997
Alumni Survey
A locally developed instrument designed to measure the impact of a Summer 1997 | Winter 1998
Ricks education on their academic, professional, and personal lives.
College Student Experiences Questionnaire
A nationally normed instrument designed to measure the extent to which | Winter 1997 | Winter 1997
students participate in all facets of the college experience.
Institutional Indicators
A collection of selected institutional indicators of good practice in Fall 1997
undergraduate education (see Ewell & Jones, 1996).
Student Evaluation of Institutional Mission and Goals
A locally developed instrument designed to measure the degree to which | Fall 1997 Fall 1997
students feel that the College has achieved its mission in their lives. Winter 1998 | Winter 1998
Student Evaluation of Instructional Practices
A locally developed instrument designed to measure the degree to which | Fall 1997 Fall 1997
students feel that their instructors and courses engage in practices most | Winter 1998 | Winter 1998
conducive to better learning.
General Education Achievement
Portfolio assessment activities designed to measure the degree to which | Winter 1998
students manifest breadth in learning.
Critical Thinking Inventory
A nationally normed instrument designed to measure critical thinking skill. | Fall 1998
Winter 1999
Faculty Survey
Designed to replicate a survey conducted ten and 20 years ago, Winter 1999 | Winter 1999
measuring satisfaction with the organizational climate.
Departmental/Program Assessments
A collection of assessment data from programs to determine overall Winter 1999
institutional patterns and trends.
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unnecessary administrative processes and services, is
using the self-studies prepared by the various adminis-
trative units for this accreditation to determine each
unit’s objectives, strengths, weaknesses, impact on
students, and future directions. Fourth, outcomes
assessment has provided benchmarks related to institu-
tional mission and goals. Having these benchmarks

provides a valuable basis for monitoring future progress.

Results of assessment have been used to direct
faculty development activities toward specific improve-
ments in their teaching, particularly in the areas of
critical thinking and active learning. For example, to
help the faculty to teach critical thinking, Dr. Richard
Paul, noted expert in the critical thinking field, was
invited to conduct a two-day workshop for all faculty at
the beginning of the 1996-1997 school year. This was
followed up by several faculty workshops related to
critical thinking and active learning throughout the year.
All of this was undertaken to improve the academic
engagement and intellectual quality of our students,
areas that needed bolstering according to outcomes
assessment activities.

Prior to the recent formalization of outcomes
assessment at Ricks College, a set of institutional
indicators had been in place for many years: cost per
student credit hour; faculty-student ratio; grade-point
average; cost per graduate; and so on (see Appendix C).
These indicators were extensively used to evaluate
programs and allocate resources. The use of these
indicators will continue within the framework of our
new formal program of outcomes assessment.

In spite of the lack of mandates for improvement,
the institutional planning function does stand ready to
work with the findings of outcomes assessment to
establish priorities based on findings generated by
assessment activities.

Our outcomes assessment program has the neces-
sary resources to be effectively implemented. A set of
12 major institutional assessment activities are now
distributed across a five-year time frame so that only one
or two major institutional assessments will be conducted
each semester. Department outcomes assessment will be
conducted primarily at the department level with limited
assistance from the institution. Department chairs have
adequate released time for conducting these activities.

The Office of Institutional Research is completely
integrated with evaluation and planning processes. In
fact, institutional outcomes assessment activities are
conducted by the Office of Institutional Research. This
office also provides support to the ongoing departmental
assessments.

After each major assessment report, both the
Academic Council and the President’s Council review
the efficacy of the activity. Feedback is provided to the
Office of Institutional Research for future improvements
to the processes employed.

Information and findings generated by assessment
activities are posted on the Ricks College home page.
Reports are routinely made available to parties who
request them. The student newspaper reports on the
findings as well.

4.0 References

Ewell, P.T. & Jones, D.P. (1996). Indicators of “good
practice” in undergraduate education: A handbook for
development and implementation. Boulder, CO:
NCHEMS.
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To create an environment where the Holy Ghost can
teach, everything done at Ricks College must be in
harmony with the principles of the restored gospel

of Jesus Christ.

- David A. Bednar

President, Ricks College, 1997-Present “

Standard 2

Educational Programs

1.0 Introduction

Standard 2 provides a description and appraisal of
general program requirements, educational program
planning and assessment activity, undergraduate
programs, and continuing education programs and
courses. It also provides an analysis and appraisal of
each of our 38 academic departments.

2.0 General Program
Requirements

Ricks College offers a wide variety of lower
division collegiate level courses leading to transfer
degrees, terminal degrees, and certificates. Courses are
offered by 38 departments housed in nine divisions (see
Figure 1). More than 130 different degree programs are
available. The current catalog provides a detailed
description of the programs and courses currently
offered. The College operates on a semester-based
calendar with 16-week terms in the fall and winter.
Each semester uses 150 calendar days. Three five-week
terms are offered during the summer.

Educational Programs

2.1 Resources Supporting Educational
Programs

Description

Ricks College provides an impressive array of
human, physical, and financial resources which support
our educational programs. In the 1998-1999 school
year, the College employed 373 full-time faculty and
more than 45 part-time/adjunct faculty; another 461 full-
time and 60 part-time employees provided other
necessary administrative and support services to
students. Our 255-acre campus is home to 16 buildings
which house classrooms, offices, labs, auditoriums, and
various other teaching/learning spaces as well as a full
array of student life services. Several off-campus
facilities — Livestock Center, Ricks College farms, Island
Park Science Center, Teton Leadership and Service
Center, Outdoor Learning Center, and Vashon Island
(WA) Learning Center — provide fully developed sites
for a variety of hands-on learning activities. Eight
dormitories provide on-campus housing.

The table in Appendix C shows the average number
of direct instructional expenditures (i.e., faculty salaries
plus departmental operating expenses) per student credit
hour at Ricks College for the past eight years. Expendi-
tures per student credit hour rose from $63 in 1991 to
$72 in 1998. During the same period, expenditures per
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Organization of Academic Departments

President

[ David A. Bednar]

Donald C. Bird

[ Academic V.P. ]

Asst. Academic V.P.

[

Max Checketts }
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- Tom Liau

— Learning Assistance Lab
- Karl Edwards

— Testing Center

- John Dexter
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- Scott Bergstrom

l

Asst. Academic V.P.
James Gee
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and Placement Center
- Robert Maxfield
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- Jacque Weekes
— Registration
- Kelly Hymas
— Student Financial Aid
- Dan Gulbransen
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Behavioral & Social

Business

Engineering &

Sciences Science Irma Anderson Technology
Kevin Anderson Gary Marshall Rudy Puzey
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Ag Engineering, History/ — Computer Information Construction
& Ag Business Political Science Systems — Automotive
— Animal Science Psychology — Business Management — Computer Aided
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— Landscape Horticulture

Criminal Justice

Sociology, Soc. Work,

— Economics
— Office Systems
Management

Health & Education
Wade Anderson

Language &
Letters
Lee Warnick

Performing & Fine
Arts
Matt Geddes

Elementary Education
Health Science
Nursing

Physical Education
Recreation Education

Religious &
Family Living
James Keller

Family Science
Home Economics
Religion

Communication

English

Foreign Language

Humanities &
Philosophy

Art
Dance
Music
Theatre

Engineering Tech.

— Electronics Engineering
Technology

— Engineering

Physical and
Mathematical Sciences
Roger Hoggan

Chemistry
Geology
Math/Computer
Science
Physics

Figure 1
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graduate dropped from $7,249 in 1991 to $5,249 in
1996. These figures show that while we are spending
more money per student credit hour, we are spreading
the costs across more graduating students.

Approximately 75% of the curriculum is devoted to
students who will transfer to four-year institutions. A
recent survey of alumni showed that approximately 82%
of our graduating students will attend a four year
institution. The majority of these students transfer to
Brigham Young University, Utah State University, Idaho
State University, Weber State University, University of
Utah, Boise State University, or University of Idaho. We
maintain close relations with these and other institutions
to ensure that transfer credits will be accepted and that
transfer will be smooth. The Alumni Survey shows that
the transfer experience is working very well for the great
majority of our graduating students.

The other 25% of our curriculum focuses on
students who desire employment upon graduation.
Ricks College offers more than 35 career programs,
primarily in agriculture, engineering technology, interior
design, nursing, and business. These programs have
impressive facilities, equipment, and faculty.

The Honors Program provides a challenging
curriculum to students with high GPAs (3.5 or higher)
who are motivated to probe deeper into a subject matter.
About ten honors courses are offered each semester.

Analysis and Appraisal

Ricks College has demonstrated its commitment to
high-quality teaching and learning and to student
achievement of program goals by providing necessary
human, physical, and financial resources. In spite of a
large student body, students have adequate access to the
faculty. For the past eight years the student-faculty ratio
at Ricks College has varied between 22:1 and 25:1 (see
Appendix B) which is an acceptable ratio. In the
College Student Experiences Questionnaire, we found
that:

* 73% of Ricks College students often or very often
talked with a faculty member (as compared with 64% of
four-year school students).

* 43% of Ricks College students often or very often
visited informally with a faculty member after class (as
compared with 37% of four-year school students and
29% of community college transfer students).

Furthermore, for the past ten years the faculty
teaching load has averaged 29 hours per academic year,
indicating that the College is using nearly all of its
teaching capacity.

In terms of physical resources, the Ricks College
campus provides excellent facilities for every facet of a
student’s life. The library is significantly expanding its
current size. Two new buildings and various remodeling
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activities provide state-of-the-art classrooms and
auditoriums. A number of classrooms are now equipped
with computer-based delivery and projection systems.
Notwithstanding, there are concerns about adequate
space for student physical exercise and recreation. In
addition, there is concern about lack of space for music
and theatre programs. A number of studies of space
utilization have recently been conducted and the results
are being used to develop plans for more efficient use of
space on campus.

In terms of financial resources, Ricks College is
allocating the necessary funding to deliver a high quality
educational experience. Department chairs report that
their budgets are sufficient to deliver the educational
experiences they desire for their students. Each year
department chairs are asked to evaluate several financial
indicators: cost per student credit hour, cost per major,
and cost per graduate. This annual analysis ensures that
financial resources are being equitably distributed and
properly used. In addition, Ricks College students enjoy
one of the lowest rates for tuition, fees, room and board
of any two-year church-related college in the nation.
Compiled by Young-Harris College, Table 1 shows a

Table 1

Tuition at Two-Year Church-
Related Colleges for 1998-1999

Tuition/Fees,

Institution State Room & Board
Marymount CA $20,900
Central KS $13,750
Louisburg NC $13,000
Holy Cross College IN $13,000
Young-Harris College ~ GA $11,595
Lon Morris TX $10,750
Lexington IL $10,050
Aquinas at Newton MA $7,550
Ricks College ID $5,770
Ancilla IN $4,530
Donnelly KS $3,250
Queen of the Holy CA $2,515
Rosary

Source: Young-Harris College 1999 Survey of
Church-Related Schools
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partial listing of the costs of attending prominent two-
year church-related colleges. The Ricks College tuition
and other expenses of $5,770 per year ranked as one of
the lowest among private two-year church-related
private colleges in 1998.

2.2 Program Goals

The Ricks College mission statement and associated
goals provide the yardstick against which all educational
program goals are measured. All current program goals,
policies, methods, and delivery systems are in harmony
with the institutional mission. New programs must
prove to be in harmony with this mission as well.
Program goals are assessed annually during a depart-
ment review, and once every five to ten years during a
major departmental review. Procedures are outlined in
the Division/Department Chair Handbook, pp. 2-13 to
2-14. With the implementation of a formal outcomes
assessment plan, these reviews better assess the effects
that programs have on student achievement.

2.3 Program Design and Structure

Currently, Ricks College offers 130 degree pro-
grams. All represent fields of study commonly found in
higher education. The majority of these degree pro-
grams have been in existence at Ricks College for many
years. Accordingly, they have undergone continual
scrutiny and improvement based on changes in society
and the needs of the work force, a discipline’s subject
matter, articulation agreements with transfer schools,
feedback from current and former students, discovery of
better teaching techniques, and the expert judgment of
those who deliver the program. This evolution has
resulted in programs which reflect sound educational
principles (e.g., coherence, breadth, depth, sequencing,
synthesis, and assessment). All new programs at Ricks
College in the past ten years have grown out of existing
programs. New programs typically reflect a different
content area within a discipline that already exists at
Ricks, and they carry with them the sound design
principles of the programs which preceded them.

Table 2 shows the new degree programs imple-
mented in the last five years. Table 3 shows the degree
programs which have been eliminated in the last five
years.
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Table 2

New Degree Programs - 1993-1998

Major (Code) Degree*

1998
Botany, Pre-Forestry, & Pre-Range AAS
Science (323)

CAD / CAM Technology (325) AAS
Chinese (324) AAS
General Studies — Advised in AAS
Biology (326)
1997
Apparel Studies (321) AAS
Welding Technology (322) 1-year Cert.
1996
Ag Engineering (319) AAS
General Studies — Advised in AAS
Pre-Physical Therapy (320)
Music Therapy (90) Associate
Music — Business (317) AAS
Music — Liberal Arts (316) AAS
Office Education (314) AAS
Pre-Physician Assistant (315) AAS
1995
Environmental Science Associate
Engineering (312)
Environmental Science AAS
Natural Science (311)
Environmental Science AAS
Social Science (313)
International Studies (310) AAS
1994
Agronomy and Agricultural 1-year Cert.
Mechanization (306)
Construction Management (303) AAS
Environment, Soil, & Water AAS
Resource Management (307)
Fine Arts (145) AAS
General Agriculture (308) 1-year Cert.
Graphic Design / lllustration (304) AAS
Piano Pedagogy (305) 1-year Cert.
1993
Criminal Justice — Courts (301) AAS
Criminal Justice — Law AAS
Enforcement (302)
Culinary Arts (296) Associate
Elementary Education (300) AAS

* AAS = Associate of Arts and Sciences
Associate = Associate in Specalized Discipline
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Table 3

Degree Programs Eliminated 1993-1998

Major (Code)
1998

Botany (9)

Dietetic Technician (291)

Environmental Science
Engineering (312)

Environmental Science
Natural Science (311)

Environmental Science Social
Science (313)

Music — Business (317)

Pre-Forestry and Pre-Range
Science(17)

1997

Accounting (243)

Clothing and Textiles (73)

Conservation & Natural
Resource Management (289)

Early Childhood Education
(262)

Fashion Merchandising (261)

Finance (170)

Food Science (190)

General Agriculture (308)

International Business (299)

Marketing (171)

Paramedic Certificate (227)

Paramedicine (228)

Special Education (265)

1996

Computer Information
Systems (245)
Fashion Merchandising (267)

* AAS = Associate of Arts and Sciences

Degree*

AAS
AAS
Associate

AAS
AAS

AAS
AAS

Associate
AAS
AAS

AAS
AAS

AAS
AAS

1-year Cert.

AAS
AAS

1-year Cert.

AAS
AAS

Associate

Associate

Associate = Associate in Specalized Discipline
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Major (Code) Degree*
1995
Construction Management Associate
(275)
Dairy Production Management  Associate
(212)
Design Engineering Associate
Technology (188)
Environmental Economics AAS
(298)
Floral Design (235) 1-year Cert.
Floral Design (236) 2-year Cert.
General Agriculture (309) 2-year Cert.
Landscape Horticulture (149) 1-year Cert.
Landscape Horticulture (150)  2-year Cert.
Pre-Technical Biology (193) AAS
1994
Agricultural Mechanization 1-year Cert.
(270)
Animal Science (233) 1-year Cert.
Animal Science (279) 2-year Cert.
Art (3) AAS
Business Management (274) Associate
General Agriculture Crops and  1-year Cert.
Soils (273)
1993
Criminal Justice (247) AAS
Family Living & Office Associate
Education (135)
Home Management & Family AAS
Economics (79)
Law Enforcement (249) Associate
Music Theatre (258) AAS
Restaurant & Catering Associate
Management (197)
Social Work — Corrections AAS
Track (251)
Standard 2
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2.4 Degree Objectives

Ricks College currently offers four different types
of degrees or certifications:

* Associate of Arts and Sciences — a two-year degree
requiring 39-42 hours of general education designed
primarily for students who plan to transfer to a four-year
school

* Specialized Associate — a two-year degree emphasiz-
ing career specialization with a carefully specified core
of general education requirements

* One- or Two-year Certificates — a one- or two-year
program focused on training in a specialized career

* Three-year Professional Associate — a three-year
program for Interior Design majors

As new programs are proposed, their degree
designation is determined primarily by the scope of the
general education component and by the time required
to complete program requirements.

The Ricks College Catalog describes each of the
130 degree programs available to students. For each
program the catalog provides an overview of its pur-
poses, student outcomes (i.e., knowledge, skills, and
competencies), required courses and learning experi-
ences (i.e., content), and other special considerations.
Many departments provide students with supplemental
documentation, which gives greater detail and guidance
regarding program outcomes and requirements. The
Career and Academic Advising Center provides material
and personal counseling to students investigating
different degree programs.

Division and department heads maintain close
contact with the two-year and four-year schools in the
region to ensure that programs provide necessary
content, award the proper credit, and have appropriate
length. Several years ago academic administrators
began the “Roadmap” initiative to help transfer students
better plan their entire four-year undergraduate experi-
ence. A Roadmap document for a given degree program
outlines the first and second year requirements to be met
at Ricks College along with the third and fourth year
requirements at the transfer university. Roadmap
documents are based on articulation agreements
between Ricks College and its primary transfer institu-
tions.

2.5 Abbreviated Programs

Ricks College does not offer any concentrated
degree programs.
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2.6 Credits, Program Length, and
Special Program Tuition

Ricks College follows accepted practices in
assigning credit to learning experiences. For the
majority of courses, one semester hour of credit requires
15 fifty-minute classroom learning experiences (lecture,
class discussion, small group activities), approximately
25 fifty-minute learning experiences in a lab setting, or
20 fifty-minute sessions of guided group instruction
(e.g., musical group, dance, aerobics). A four-year
study of faculty work load enabled academic administra-
tors to ensure that credit being given for individual
courses was based on the learning experiences that
faculty were actually providing.

Academic administrators and faculty continually
monitor the time required to complete degrees at Ricks
College. The length of degree programs is equivalent to
programs at similar institutions in the region. If
anything, several of our programs have required or
“recommended” too many credits. Consequently,
academic administrators undertook a three-year study of
degree programs in which students were graduating with
more than 70 credits. This study resulted in the
downsizing of 25 programs and a request to the faculty
of several other programs to scale back on the number
of courses being “recommended” to students.

Ricks College does not offer any programs which
require a special tuition. A number of programs require
special fees for travel, equipment, or other unique
resources. Academic administrators and faculty are very
cautious in the assessment of additional fees. Any
additional fees require approval from the President’s
Council. Course fees are published in each class
schedule.

2.7 Curriculum Design, Approval, and
Implementation

Decision-making as it relates to curriculum issues
(e.g., new courses, program changes, etc.) is outlined in
the Department Chair Handbook, pp. 2-3 to 2-12.

Roles, responsibilities, and decision-making authority
are specified for the various levels of administration.
The process for handling curriculum issues is essentially
hierarchical in that issues are successively reviewed as
specified at the department, division, Academic Vice
President, and President’s level by the appropriate leader
or council. Ad hoc faculty committees can be formed at
any level to study issues and make recommendations.
Follow-up recommendations and action items are then
passed down through the same chain of command to the
person (or council) dealing with the issue. Faculty,
which at Ricks College includes department and division
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heads as well as the teaching faculty, bear the primary
responsibility for ensuring the soundness and proper
implementation of curriculum.

2.8 Use of Library

The faculty works closely with library personnel to
ensure that appropriate library resources are available
for students. Each academic department designates a
faculty member to serve as a library liaison to assist in
the selection of new materials and to participate in major
planning initiatives. The library has been especially
responsive to faculty and student needs related to
information technology. It houses more than 300
computer workstations for student use, more than 12
large-scale on-line databases (e.g., ProQuest Direct,
Newsbank,), a state-of-the-art Family History Center,
and a full array of media production services including
video and audio editing, web page development,
scanning, printing, and graphics development. These, as
well as the traditional library holdings, support learning
activities in many of the courses offered each semester.

All degree programs at Ricks College provide
students with at least one significant library experience
through the English 111 requirement which more than
95% of Ricks College students fulfill. The 5% who do
not take English 111 are either transfer students who
have taken their basic composition course elsewhere or
students who have met the basic composition require-
ment via Advanced Placement English credit. English
111 students receive a broad orientation to library
services and resources, typically from their English
instructor, as well as one class session taught by library
personnel, devoted to using on-line databases in
research.

For the majority of students the library plays a key
role in their Ricks College experience. In two surveys
of library usage, one in 1998 and the other in 1999, only
1% of the more than 600 students sampled (randomly)
said they never used the library. In these surveys,
approximately 90% of students said that they used the
library for research and 75% said they used the library
for quiet study.

This issue was explored in the Alumni Survey in
several ways. When alumni were asked to characterize
the extent to which visits to the library were a part of
their coursework, 74% of the students said that they
frequently or very frequently visited the library for
research or to complete class assignments. When asked
about the impact of the library on their learning growth
while at Ricks College, 75% indicated a positive or very
positive impact. Almost half of Ricks alumni (47%)
report that they still frequent libraries now that they have
graduated. Findings from the College Student Experi-
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ences Questionnaire show that student use of the library
is comparable to students attending four-year schools
and community colleges. These findings suggest that
the library occupies an important place in the educa-
tional experience of Ricks College students.

2.9 Scheduling

For each degree program, the Course Catalog
prescribes an optimal course sequence. Courses are
offered on a regular and predictable basis. Each
semester more than 2,200 fifteen-week courses and over
100 seven-week (block) courses are offered. This
offering ensures, for the most part, that students can
enroll in the courses they need each semester. With the
addition of 1,000 new students over the past five years,
more sections are now offered in the afternoon and
evening. Because of these changes, courses are gener-
ally accessible to students.

2.10 Experiential Learning

Ricks College does not award credit for prior
experiential learning.

2.11 Program Changes

Policies and procedures relating to changes in
programs and courses are reviewed annually by Aca-
demic Council. Because current policies and procedures
in this area have adequately served the College, few
changes have been made to them during the last several
years. Policies and procedures for adding or deleting
courses and programs are reviewed at least once each
year at the annual Department and Division Chair
Seminar.

When program requirements change, students are
normally held to the requirements specified in the
catalog of the year they first came to Ricks College. In
some cases students are given the option to meet either
the new or old requirements.

3.0 Educational Program Planning
and Assessment

Each department is expected to develop and
implement an outcomes assessment plan for each of its
degree programs. Faculty members in each department
are expected to develop and implement outcomes
assessment as follows:
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* Establish a department (or program) mission state-
ment that answers the following questions:

- What are we trying to accomplish as a department?
- In what direction(s) would we like to move?

- What is our vision for the future?

- What are we trying to achieve with our students?

* Develop a set of outcomes for each program based on
the mission statement. The majority of departmental
outcomes should be statements about what happens to
students upon completion of a program:

- What can students do?

- What do they know?

- What do they value?

- How well do they think?

* Select/design methods to assess outcomes

* Develop an assessment plan which includes the
mission statement, a listing of the outcomes with
corresponding assessment methods, and a narrative
which briefly describes each assessment method to be
used

* Implement the assessment plan
e Maintain an assessment archive and/or database

* Generate a report that shows not only the data which
were collected, but a thoughtful consideration and
analysis of the data, and ensuing action items

* Generate a follow-up report that summarizes actions
taken

* Formally respond to findings from institutional
assessment activities

All departments on campus have generated mission
statements, developed outcomes, and selected assess-
ment methods. Several have developed assessment
plans and have started to implement ongoing assessment
activities.

As department outcomes assessment plans are
finished, the learning outcomes will be published in the
catalog and on the web. Also, as assessment activities
are completed they will be used to provide evidence that
students do indeed achieve the desired outcomes. They
will also be used to improve the educational program’s
effectiveness and efficiency.

Assessments conducted to date have shown that
students are achieving desired program outcomes, that
they are successfully transferring to universities, and
that they are satisfied with their experience at Ricks
College. The one assessment activity which has been in
operation for longer than four years at Ricks College —
student focus groups — has helped a number of teachers
to improve their teaching (see section 2.2.2 of Standard
1). Faculty involved in this activity reported the
following:
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* “When I made the changes they had suggested,
students really saw me as responsive.”

» “I was surprised at the quality of the feedback that
was elicited from students. It made me reflect on the
‘deeper’ aspects of my teaching.”

* “I made some very practical changes which resulted in
dramatic improvements.”

* “It reinforced what I was doing right. It let me know
that students really did notice and appreciate the things I
was trying to do.”

» “Rapport with my class was substantially improved.”

* “I discussed the feedback with my students the next
day. I got even more feedback from that follow-up
discussion.”

Department assessment activities have yet to reveal
major deficiencies with existing programs; however,
these assessment efforts have only just begun. The
various departmental self-studies contained in section
6.0 document some of the significant changes made over
the past few years. As an example, the Department of
Physics conducted a pre- and post-test assessment of
students’ grasp of a basic physics concept. The results
encouraged faculty to increase their efforts to teach
interactively in hopes of raising students’ understanding
as measured by the gain scores on this instrument.

Results of assessment at the institutional level have
led to greater awareness that faculty members must
reach out to the students who are less receptive, less
engaged. To help the faculty, academic administrators
have sponsored a series of “Brown Bag” seminars for
the past three years which have addressed a number of
the teaching and learning issues related to these types of
students (see section 3.0 of Standard 4). For example,
Brown Bag seminars have addressed such topics as
learning styles, active learning strategies, developing
quality evaluation instruments and methods, handling
difficult students, and dealing with various student
problems. Over 60 faculty typically attend these
seminars/workshops.

4.0 Undergraduate Programs

This section describes and evaluates general
education, acceptance and transfer of credits, advising,
and remedial course work.

4.1 General Education

Description

All degree programs require a general education
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component. The overall requirements and principles
underlying general education at Ricks College are
described in the catalog (see pp. 27-34). The catalog
also provides the specific general education require-
ments for each degree program.

The Associate in Arts and Sciences (AAS) degree is
designed to facilitate transfer of Ricks graduates to four-
year schools. Candidates for the AAS must complete
the requirements shown in Table 4.

The Specialized Associate of Arts (SA) degree and
certificate programs require at least one course in three
different areas: communication, computation, and
human relations. Our terminal/certificate programs and
their specific general education requirements are shown
in Table 5.

Beginning in Fall 2000, all students will be required
to take one course offered via the Internet as part of their

Table 4

general education requirement. This will enable
students to experience on-line learning and will free
classroom space for new students.

The criteria used to assess the relevance of any
given course for general education purposes are con-
tained in a series of general education course templates
(see Outcomes Assessment Plan, Appendix J). The
templates include a set of principles governing general
education which stipulate the qualities which each
general education course should reflect (see Figure 2).
Furthermore, it includes a set of templates for general
education courses in each of the different areas: arts,
letters, social sciences, physical sciences, and biological
sciences. Each template addresses the desired qualities
shown in Figure 2. These templates are used in both
designing and evaluating general education courses.

General Education Requirements for the AAS Degree

I)  Basic Skills

Reading and Writing

Mathematics

Communications,
Computer Basics,
Health & Fitness, or
Foreign Language

) Arts & Letters

[ll) Natural Sciences

Physical Science

Biological Science

IV) Social Sciences

V) Religion

Educational Programs

3 credits College Writing
(English 111)
3 credits Advanced Writing

ACT Math score 22 or higher or
3 credits Intermediate Algebra
(Math 101 or 103)

2 to 4 credits

Arts Events (FA 100)
3 credits Arts courses
3 credits Letters courses

8-9 credits as follows:

3-4 credits
AND

3-4 credits Biology courses

Note: Students electing to take only 8
credits must select courses with labs

6 credits from two
different disciplines

8 credits

Standard 2
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Table 5

General Education Requirements for Terminal/Certificate Degree Programs

Program (ID code)

Communication

Computation

Human Relations

Agriculture Machinery Eng 106 or Math 100S or Econ 111 or
Management (269) Eng 111 or Math 101 or Econ 112
OE 220 Math 110
Agronomy / Agriculture Eng 106 or Math 100S or Ag Bus 250 or
Mechanization (306) Eng 111 or Math 101 or Bus 283
Comm 220 Math 110
Architectural Drafting Eng 111 or Math 110 or AmHer 100 or
Technology Eng 216 Math 111 or Econ 111
Math 162
Automotive Industrial Eng 111 or Math 101 or Social Science
Education (194) Eng 211 or higher Elective
Eng 215
Automotive Repair Eng 111 Math 101 or Bus 283
Business (5) Math 103 or
higher
Acctg 200
Automotive Comm 220 Math 101 AmHer 100
Technology (195)
Beef Production Eng 111 or Math 100S or Ag Bus 250
Management (209) OE 220 Math 101
Carpentry and Comm 220 or Math 103 CM 100
Building Construction Eng 111
(219)
Chemical Engineering Eng 111 Math 162 Recommended:
(198) Eng 216 Math 263 3 hours of Social
(elective) Math 264 Science as
Math 274 elective
Civil Engineering (199) Eng 111 Math 162 Recommended:
Eng 216 Math 263 3 hours of Social
(elective) Math 264 Science as
Math 274 elective
Computer Systems Eng 111 or Math 110 or CT 220
Technology (162) Eng 216 Math 111 or
Math 162
Culinary Arts (296) Eng 111 Math 101 Faml 210
Design & Drafting (48) Eng 111 or Math 110 or AmHer 100
Eng 216 Math 111 or
Math 162
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Table 5 (continued)

General Education Requirements for Terminal/Certificate Degree Programs

Program (ID code)

Communication

Computation

Human Relations

Electrical Engineering Eng 111 Math 162 Recommended:
(200) Eng 216 Math 263 3 hours of Social
(elective) Math 264 Science as
Math 274 elective
Electrical Engineering Eng 111 or Math 110 or Social Science
Technology (56) Eng 216 Math 111 or (3 credits)
Math 162
Farm Crops Eng 111 Math 100S or Econ 111 or
Management (271) Math 101 or Econ 112
Math 110
Fashion Design & Eng 111 Math 101 Faml 210
Production (260)
Floral Design Eng 111 or Math 100S Econ 111 or
Management (217) OE 220 or Econ 112
Ag Bus 232 or
Ag Bus 250
General Engineering Eng 111 Math 162 Recommended:
(58) Eng 216 Math 263 3 hours of Social
(elective) Math 264 Science as
Math 274 elective
Interior Design (158) Eng 111 Math 101 Faml 210
Landscape Eng 111 or Math 100S or Econ 111 or
Horticulture OE 220 or Math 101 Econ 112
Management (151) Ag Bus 232 or
Ag Bus 250
Manufacturing Eng 111 or Math 110 or Econ 111
Engineering Eng 216 Math 111 or
Technology (87) Math 162
Mechanical Eng 111 or Math 162 Recommended:
Engineering (201) Eng 216 Math 263 3 hours of Social
(elective) Math 264 Science as
elective

Music - Liberal Arts
(316)

Must complete all A.A.S. General Education Requirements

Music (90)

Must complete all A.A.S. General Education Requirements

Educational Programs
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Table 5 (continued)

General Education Requirements for Terminal/Certificate Degree Programs

Program (ID code)

Communication

Computation Human Relations

Music (91) Eng 111 Natural Social Science
Science (3 credits)
(6 credits)
Office Education (174) OE 220 Math 101 B276
Office Education (175) OE 220 Math 101 B276
Piano Pedagogy (127) Comm 220 Phy 167 Social Science
English (3 credits)
(6 hours)
Professional Preschool Eng 111 Math 101 Faml 210
Education (240)
Small Business / OE 220 Math 101 B270
Retail Management
(203)
Welding (322) Eng 106 Math 100S Weld 229
One-year certificate
Welding Engineering Eng 111 or Math 110 or Econ 111
Technology (110) Eng 216 Math 111

Analysis and Appraisal

Assessment activities provide evidence that students
are achieving general education outcomes. A broad
summary of these findings is presented in the section
addressing Standard 1. Generally, findings show that
students are acquiring an effective and valuable general
education. However, there are several aspects of
lifelong learning in which many of our graduates fail to
participate. For example,

* Only 38% of alumni read a major newspaper or news
magazine on a daily or weekly basis.

* Only 30% read books for enjoyment on a daily or
weekly basis.

* Only 21% visit or use a library on a daily or weekly
basis.

* 57% never participate in political activities.

Granted, many of these alumni are still in school or
are starting their professional careers; however, more
students could engage in these activities more fre-
quently.
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In accordance with the Ricks College Outcomes
Assessment Plan, assessment of general education began
with the development and use of general education
templates to ensure that general education courses were
in fact providing general education experiences. A
study was then conducted to determine the extent to
which general education courses were populated by
students from outside the discipline. This study identi-
fied several courses which, based upon their student
makeup, looked more like “major” courses than general
education courses. A course of action is currently being
considered by the General Education Committee. In the
1999-2000 school year, we will begin an intensive
evaluation of general education through the administra-
tion of a critical thinking inventory and through the
portfolio assessment techniques described in the
Outcomes Assessment Plan.

4.2 Acceptance and Transfer of Credits

Policies for acceptance of transfer credit are
articulated in the Catalog. As part of their application

Educational Programs



Qualities of General Education
Courses at Ricks College

Quality 1 — Content/Vocabulary

A general education course introduces students

to humanity’s accumulation of factual informa-

tion in a specific field by way of that field’s key
vocabulary and content.

Quality 2 — Methodology

A general education course introduces students
to humanity’s accumulation of a specific field’s
most basic methods of broadening human
knowledge.

Quality 3 — Heritage

A general education course sets its essential
discipline within historical, cultural, moral, and
religious contexts.

Quality 4 — Interdisciplinary

A general education course links its primary
assumptions, methods, concerns, and subjects
to other disciplines by way of comparison and
contrast.

Quality 5 — Literacy

A general education course helps students to
gain control of the English language and to
experience ways in which English may be used
to express effectively the thinking typical of the
subject.

Quality 6 — Problem Solving

A general education course applies theoretical

knowledge in a specific field to practical,

fundamental issues and problems a student
faces or may face.

Quality 7 — Cosmopolitan

A general education course challenges stu-
dents’ awareness and skill by dealing with new
language and culture that differ from their native
language, chosen field of study, and home
culture.

Quality 8 —Transferability

A general education course transfers.

Figure 2
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package, students who have earned college credit at
another institution are required to submit an official
transcript from that institution. A full-time staff member
from the Registrar’s Office, assigned to review tran-
scripts, evaluates and approves credit for similar courses
taught at accredited institutions. The Registrar consults
with the transfer institution when questions arise about
the acceptability of specific courses. The criteria for
acceptance of Advanced Placement and CLEP credits
are defined in the Catalog. Faculty and administrators
from Ricks College have established articulation
agreements with the main four-year institutions to which
our students transfer. These agreements are reviewed on
a regular basis with the transfer institution.

4.3 Advising

Ricks College provides its students with extensive
opportunities for receiving academic and career counsel-
ing. Each faculty member is assigned up to 40 students
to advise. Most faculty members take their advising role
very seriously and most students appreciate having a
“home base,” that is, a knowledgeable person to whom
they can turn for help. During the semester students
must meet with their assigned advisor at least once.
They cannot register for a subsequent semester until
they have met with their advisor. During this meeting,
the advisor helps the student complete or update an
educational plan. This plan, which is completed on-line,
contains the student’s progress toward graduation,
projected graduation date, authorization to transfer
records, and transfer or career plans. With this informa-
tion, administrators notify the transfer school of the
student’s intention so that they can send admission
materials and other recruiting information.

Two administrative offices, the Academic Advising
Office and the Career and Advising Center, play a vital
role in coordinating academic advisement, career
planning, and transfer articulation. Specifically, their
functions include:

* Coordinate the campus wide student advising program
* Conduct freshman orientation seminars on advising

* Provide faculty with current information regarding
admissions, transfer and course match-up with primary
transfer schools

* Train/orient faculty in advisement issues

* Sponsor the faculty Advisor of the Year award
* Publish an annual advising handbook

* Develop computer-assisted advising software

¢ Advise students
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* Implement and support Advising Week

* Operate the Career and Advising Center

* Maintain career library and software

* Prepare and publish the yearly catalog

* Act as a liaison to the primary transfer schools

The Career and Advising Center provides a number
of important services to students including career and
aptitude testing, occupational counseling, transfer
counseling, graduation reports, catalogs from colleges
and universities around the country, and job files. On a
typical day the Center handles some 60 phone calls, 50
to 75 scheduled student appointments, and some 90
walk-in requests for assistance.

The Academic Advising Office works closely with
faculty to ensure that faculty are involved in the advising
process. During a typical day the office handles 50 to
60 phone calls and 30 to 50 walk-in requests for
assistance.

Finally, each semester the College offers up to eight
sections of the course General Studies 100, Career
Exploration, taught by personnel from the Counseling
Center. This course helps more than 100 students each
semester to make decisions about their career or major.

In a recent survey of students, 70% indicated that
they were satisfied with the career and academic
advisement they received. Only 15% expressed any
dissatisfaction with this service. A future goal is to
reduce the percentage of dissatisfied students.

4.4 Remedial Coursework

Ricks College does not require any development or
remedial work for admission; however, we do provide a
number of remedial resources to students after they are
admitted and find they need extra help. These resources
includes several courses in General Studies, English, and
Math. Each semester over 250 students take General
Studies 101, Principles of Personal Achievement, to
improve their personal discipline and learn to develop
the habits that will help them attain success both in
school and in life.

The Learning Assistance Lab (LAL) provides a
unique place where students can improve their basic
skills and get extra help in many subject areas. The
LAL exists to: 1) provide basic preparation students
may lack when entering Ricks College, 2) supplement
regular instruction, and 3) give special support to
students with handicaps. These goals are met through a
variety of programs offered during the academic year.
In addition to the academic year programs, LAL
sponsors an intensive summer school program called the
College Skills Seminar. This program works with 200
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poorly prepared incoming freshmen, providing basic
instruction in reading, writing, math and study tech-
niques. All of these programs increase the success rate
of Ricks College students who might otherwise struggle.

Description

The LAL has six areas of emphasis: the Reading
Lab (serving 306 students in 1997-1998), the ESL
program (52), the Writing Center (360), the Math Lab
(105), the Tutoring Center (2,115), the Study Skills lab
(2,573), and Services for Students with a Disability
(114). Each of these areas is directed by professional
staff and supported by paid student tutors. The Reading
Lab and ESL programs employ 20 tutors; the Writing
Center, 14; the Math Lab, 40; the Study Skills Lab, six;
the Tutoring Center, 100-130; and Services for Students
with a Disability, generally fewer than ten. Supervising
all of these areas is the Director of Learning Assistance.
Supporting LAL are one full-time secretary and one
part-time secretary. LAL reports directly to the Assis-
tant Academic Vice President and offers classes under
the heading of General Studies. All faculty members
have master’s degrees; the director of general tutoring is
working on a master’s degree. Both the director and the
head of handicapped services have doctorates. In
addition to these formal degrees, the ESL director is
certified in ESL, and all faculty and staff keep current
with their disciplines by attending various seminars.
The LAL has an agreement with the Department of
English so that the Writing Center director rotates in
from English every five years. With the exception of the
director of Services for Students with a Disability, all
faculty members belong to the College Reading and
Learning Association.

Analysis and Appraisal

The LAL is highly successful in dealing with the
students who come for help. LAL personnel are
committed, nurturing professionals. Each takes the time
to train tutors and coordinate efforts within their
stewardship. They have not only developed instruc-
tional and tutor training materials (which undergo major
revision every three to five years), but they qualify their
tutors to meet the CRLA certification requirements at
the first and second levels. LAL subscribes to the
philosophy that students seek help because they are not
receiving what they need from traditional teaching
methods; therefore, they strive to individualize their
approach.

Tutors are trained to develop rapport and recognize
a variety of learning styles and study skills. Both tutors
as well as faculty are carefully evaluated. Tutors
consistently receive high ratings from students and LAL
faculty evaluations are among the highest in the College.
In addition, over 90% of LAL students are satisfied with
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the help they received; 78% indicate a significant
change in attitude and/or ability to be successful in other
classes because of help from LAL. Students coming to
LAL have an average ACT composite score of 17.6.
With help from LAL, those same students are able to
attain an average GPA of 3.13. These data are strong
indicators of positive impact of LAL services.

The LAL faces several challenges: 1) identifying
those who need help, 2) advertising available services,
and 3) adapting instruction to the needs of a changing
student body. The LAL has seen an increasing number
of students until about 1994, when the LAL reached
physical capacity. Space is one of the major challenges,
but with the expansion of the Library into the area once
occupied by the Administration Building, the space
allocated to the LAL will triple. There are several areas
of weakness: 1) lack of faculty status for the director of
general tutoring; 2) limited awareness by students and
faculty of LAL services; 3) a growing problem provid-
ing for increased demand in summer; 4) a clear defini-
tion of what the LAL Math Lab will do in coordination
with the Department of Math; and 5) the need for more
space. All of these weaknesses are actively being
addressed by various courses of action.

4.5 Faculty

Both the qualifications and the number of full-time
faculty are adequate to deliver our degree programs.
Full-time faculty are well-qualified to deliver instruction
in each of the degree programs. Figure 3 shows the

Highest Degree Held by Full-Time Faculty

Bzociaie (1)

/ Bachelor's (17)

s 5%

Master's (245)
546

Figure 3
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number of faculty members holding advanced degrees.
Ninety-five percent (95%) of the faculty hold a doctor-
ate or master’s degree. Standard 4 presents a more
detailed presentation of faculty qualifications and
credentials.

Table 6 shows, for each department, the number of
full-time faculty, the number of students, the number of
degree programs, and the faculty-student ratio. As these
data show, programs are well-supported by adequate
numbers of full-time faculty.

5.0 Continuing Education

The mission of the Division of Continuing Educa-
tion is to provide educational programs for part-time and
off-campus students. Ricks College cooperates with the
Continuing Education programs sponsored by the
Church Educational System (CES) and Brigham Young
University (BYU). To that end, Continuing Education
provides a wide variety of credit and non-credit pro-
grams at the Idaho Falls Center, Outdoor Learning
Center (OLC), and on-campus. Noncredit programs are
also held throughout the Western United States.

The administration of Continuing Education is
carried out by a staff of 12 full-time employees. Figure
4 shows the organizational structure. Continuing
Education at Ricks College constitutes a distinct
organizational division, following the model established
at BYU. The Director of Continuing Education reports
to the President through the Community Services Vice
President. The nature of the programs offered also
requires very close correlation with the BYU Division of
Continuing Education.

In the past three years, Continuing Education has
served between 45,000 to 55,000 individuals each year.
Table 7 shows enrollment statistics for the past three
years. Continuing Education oversees the following five
programs:

* Ricks College courses for credit: These courses are
offered primarily at the Center for Higher Education in
Idaho Falls. The Center for Higher Education is an
educational consortium which includes the University of
Idaho, Idaho State University, BYU, and Ricks College.

* Brigham Young University courses for credit: Con-
tinuing education personnel oversee all coursework
offered by BYU in this region.

* CES Programs: These noncredit programs, primarily
religious in nature, are offered throughout the Western
United States. Continuing Education personnel work
jointly with BYU to deliver these programs.

* Outdoor Learning Center (OLC) Programs: These
courses, operated jointly with the Department of
Recreation Education, are offered at the Badger Creek
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Table 6

Departmental Statistics

Faculty Faculty Degree Student Student /
Department Full- Part- Pro ?ams* Credit Majors**  Faculty
Time* Time* 9 Hours** Ratio**

Accounting / CIS 11 0 2 6,092 282 27.63
Agronomy /
Ag Engineering & 7 0 8 3,004 132 14.28
Ag Business
Animal Science 3 0 2 1,497 97 20.79
Architecture & 4 0 5 1,551 147 13.59
Construction
Art 9 3 3 4514 255 17.20
Automotive 3 0 3 1,128 40 12.25
Biology 17 0 13 16,740 749 36.99
Business 6 0 3 5,125 575 37.96
Management
CAE Technology 6 0 5 1,824 127 10.89
Chemistry 10 2 2 7,439 20 27.01
Communications 9 2 10 5,559 292 18.62
Dance 4 3 1 3,575 50 26.13
Economics / 8 0 3 5,923 118 37.53
Political Science
Electronics 3 0 2 1,019 79 15.10
Engineering
Elementary

X 7 2 1 3,963 883 21.58
Education
Engineering 5 0 5 1,419 208 14.78
English 37 15 1 27,862 136 22.57
Family Science 9 1 2 8,281 195 32.76

* Data from 1997-1998 school year ** Data from 1998-1999 school year

46 Standard 2 Educational Programs



Table 6 (continued)

Departmental Statistics

Faculty Faculty Degree Student Student /
Department Full- Part- Pro Sr]ams* Credit Majors**  Faculty
Time* Time* 9 Hours** Ratio**
Foreign Language 11 3 5 5,704 58 18.96
Geography 2 0 1 1,470 6 27.22
Geology 5 1 1 3,580 14 31.77
Health Science 10 3 5 8,366 467 25.18
History 7 0 1 7,053 82 37.32
Home Economics 11 2 7 5,581 213 16.64
Humanities & 6 0 1 8,084 25 48.47
Philosophy
Landscape 4 0 3 1,545 123 15.15
Horticulture
Math / Computer 20 0 2 19,734 126 39.39
Science
Music 14 12 4 7,467 188 9.00
Nursing 11 0 1 1,899 281 6.22
Office Systems 5 0 4 2,895 119 16.83
Management
Physical Education 17 3 2 8,572 74 22.20
Physics 10 0 1 6,206 19 21.33
Psychology 6 0 1 5,576 169 39.38
Recreational 5 0 1 1,202 52 10.40
Education
Religion 29 0 0 32,791 0 49.00
Sociology / 7 0 5 6,495 228 38.32
Criminal Justice
Theatre 6 0 2 1,944 58 16.87

* Data from 1997-1998 school year ** Data from 1998-1999 school year
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Organizational Structure of Continuing Education

David A. Bednar
President

R. Brent Kinghorn
Vice President
Community Services

\. J

Ronald W. Campbell

Director
Continuing Education
Alan K.Young Douglas S. Stutz ) . Kirsten Foster
Coordinator Coordinator Larr}qu. W ickham ghad d_P”Ce ThomCas NO.rAnderson Coordinator
CES Noncredit Ds;lstant E o;r d/rlljator OLgolg inator Noncredit Classes
Programs Programs irector xtended Program rograms and Education Week|
Figure 4
Table 7

Overview of Continuing Education Enrollment and Full-Time Employees

1995 - 1996 1996 - 1997 1997 - 1998

Program Enrollment FTE Enroliment FTE Enroliment FTE
Ricks Courses 566 51 654 57 550 49
BYU Courses 3,646 287 3,189 258 3,925 199
CES Programs 26,614 509 26,769 506 32,401 570
OLC Programs 1,528 87 1,179 90 1,101 80
Noncredit Programs 18,442 1,048 14,037 986 17,347 1,134
Total 50,796 1,982 45,828 1897 55,324 2,032
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campground and Vashon Island (Washington). Two
summer programs, Outdoor Especially for Youth and
Intergenerational Elderhostel, are among the most
popular offerings at Badger Creek. Discovery pro-
grams, among others, are offered at the Vashon Island
facility.

* Noncredit Programs: These campus-based programs,
primarily offered in the summer, include athletic camps,
Especially for Youth, Elderhostel, and various other
noncredit courses.

5.1 Programs Providing Academic
Credit

All continuing education programs have been
designed, developed, and evaluated within the frame-
work of the Ricks College mission and goals, and in
accordance with established institutional procedures.

Income from registration fees is expected to cover
all expenses (with the exception of courses taken by
employees as part of their employee benefits). Adminis-
trators create a budget for each program. It is reviewed
by the Division Director. Monthly financial statements
provided by Ricks College Accounting for each admin-
istrator are reviewed each month by the Director with
each administrator. Deficits are covered by surpluses
within the Division. Overall, the Division of Continuing
Education has not had a deficit since its creation in
1976.

Ricks College credit courses are taught almost
exclusively by full- or part-time faculty assigned by the
academic departments. When adjunct faculty members
are needed, they are approved by the Continuing
Education Director, academic department and division
after a review of credentials. Academic departments are
asked to recommend courses/instructors each semester.
All noncredit instructors are interviewed and selected by
the appropriate Continuing Education administrator.

English 1 11C is offered as an Internet course and
was developed in 1996 to follow the same instruction/
assignment format as a traditional semester class. The
course syllabus, grammar learning software, and
hotlinks to reference sites are all available from the
course web site. The textbook is mailed to students.
Student assignments and instructor feedback are
transmitted via E-mail on an every-other-day basis or
more frequently when the student necessitates more
help. Instruction is asynchronous, but requires students
to submit work following an every-other-day schedule.

The fee schedule and policies governing registration
and refunds are clearly listed in the class schedules and
in each program brochure. These policies are consistent
with general policies established by Ricks College.

Courses offering credit are established based upon
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institutional policies and are consistent with courses
offered through regular academics. Hours for student
involvement meet or exceed the standard of 45 hours per
credit. Ricks College does not offer credit for experien-
tial learning. However, students may receive credit by
examination for any course approved by the academic
departments.

Faculty and courses are approved through the
appropriate academic channels. If faculty are teaching
outside their discipline, they must go through this same
approval process with the sponsoring department.
Faculty/course assessment in Continuing Education is
done only for adjunct faculty who do not teach in the
regular academic programs. These adjunct faculty are
evaluated using the same student rating instrument used
throughout campus. Faculty who teach in the regular
academic program (i.e., day school) are evaluated by
their own academic department using established
departmental faculty evaluation procedures.

For courses involving significant travel, a course
outline must be submitted and approved by the credit
granting department. Ricks College does not offer
external degrees nor does Ricks College measure credit
by outcomes alone.

5.2 Noncredit Programs and Courses

Administrative policies regarding noncredit
instruction are consistent with credit programs except
that approval to create and sponsor such courses is
internal to Continuing Education. Some noncredit
instruction is staffed by regular faculty. Approximately
once a year, a memo is sent to regular staff/faculty to
encourage their involvement in noncredit instruction.

Continuing Education produces an annual report
that is available upon request. The reports provide the
specific details about each non-credit course. Adminis-
trators submit a monthly report of summary statistics for
all programs they supervise.

Ricks College currently does not grant CEUs.
There has been no significant demand for CEUs. The
issue of CEUs was studied 15 years ago. In consultation
with BYU (which offered CEUs briefly and then
discontinued the practice), the decision was made not to
offer CEUs. No evidence exists currently that warrants
reconsideration.

6.0 Analysis and Appraisal of
Undergraduate Programs

The following sections contain a synopsis of the
self-studies performed by individual departments.
These are designed to show the degree to which educa-

Standard 2 49



tional departments and their associated programs are
achieving their stated mission and objectives.

6.1 Department of Accounting

Purposes

The Department of Accounting trains individuals to
use accounting to solve business problems. The
department seeks to prepare accounting majors for
successful transfer to four-year institutions and to serve
students from other departments who need instruction in
accounting.

Description

The department offers an Associate Degree in Arts
and Sciences for some 200 majors. It also provides
service courses for students majoring in business,
computer information systems, economics, and culinary
arts. There are four faculty members in the department.
Two have MBA degrees and two have Master of
Accountancy degrees. Three of the four have industry
experience with an accounting firm; all are CPAs.
During the last five years, one faculty member obtained
certification in financial planning and another in
management accounting. Three faculty have recently
taken a semester leave. The department has two
classrooms under its jurisdiction. Each is well-equipped
with a computer and with video equipment, including a
ceiling-mounted projector.

Significant Changes

The department has undergone significant reorgani-
zation recently. In 1996 the paraprofessional program
was discontinued due to low enrollments. In 1998 one
new accounting teacher was hired because of growing
numbers of majors in business and computer informa-
tion systems. In May of 1999 the Department of
Accounting and Computer Information Systems was
divided into the Department of Accounting and Depart-
ment of Computer Information Systems. As a result, a
new course, Accounting 200 — Survey of Accounting,
was added. Intended as an overview of accounting for
non-business students, this course highlights both
financial and managerial accounting in a single semes-
ter.

Analysis and Appraisal

The department has adequate facilities, up-to-date
equipment, and sufficient budget to field a high-quality
program and to allow professional development for
faculty. The faculty is dedicated and highly qualified
with a good mix of education and experience. Overall
student ratings of department courses and faculty
average 5.5 (with 7 being excellent). One challenge is
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the heavy advising loads (approximately 50 students
each) faculty carry in addition to their teaching. Within
the time constraints imposed by such loads, the faculty
is helpful and accessible to students. Since students are
required to check with advisors before registering, the
advising ensures that appropriate classes are being
taken. There is evidence that accounting majors are
well-prepared for transfer to four-year institutions. In a
follow-up survey, Accounting/CIS majors reported that
they had been well-prepared academically, that their
transition from Ricks to other colleges was smooth, and
that both their general education and major courses were
readily accepted at transfer. Eighty-five percent (85%)
reported that their grades at the transfer institution were
about the same as at Ricks; 5% reported higher grades
and 10% reported lower.

The department has made improvements in the
recent past. The division of the original department has
tightened focus within the department. The elimination
of the paraprofessional program has permitted a more
efficient redirection of energy. The renovated high-tech
classrooms have also improved teaching

The department is challenged by the need to
motivate faculty who teach the same courses year after
year. The department is also challenged by the need to
motivate faculty to use new techniques and technologies.
The department’s student population is challenging as
well. Majors do not take accounting classes until their
sophomore year. Additionally, those accounting classes
are quite difficult. Topics that used to be reserved for
intermediate accounting are being “pushed down” into
beginning accounting courses. In order for accounting
students to succeed when they transfer, the accounting
courses must be competitive with those taken at four-
year schools. The result is very demanding introductory
courses which are beyond what many non-accounting
business students want or need. The net effect is a large
turnover in the number of students moving in and out of
the department. This is reflected in the heavy advising
load mentioned earlier. Corollary weaknesses are the
need to visit transfer schools more often and the limited
number of computers which restricts the number of
accounting classes which utilize computers.

6.2 Department of Agronomy,
Ag Business & Ag Engineering

Purposes

The Department of Agronomy, Ag Business & Ag
Engineering is designed to provide hands-on, experien-
tial training in the technical and scientific skills involved
in crop production, crop and soil science, agricultural
engineering, agricultural mechanics, and agricultural
business. Its purpose is to prepare students who are
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confident, self-sufficient, self-reliant, and fully prepared
for employment and/or further education.

Description

The department offers two-year specialized techni-
cal degrees in Farm Crops Management and Machinery
Management; a one-year certificate program in
Agronomy/Ag Mechanization; and transfer degrees in
Crop and Soil Science, Environmental Soil & Water,
Agricultural Engineering, Agricultural Systems Technol-
ogy, and Agricultural Business. The department also
provides service courses for other agriculture-related
programs and some general education courses. The
department employs seven full-time faculty and one
full-time secretary. Facilities include a College-owned
farm of approximately 200 acres, several well-equipped
classrooms with video and Internet capability, computer
and soil lab, and a mechanics shop.

Significant Changes

As Figure 5 indicates, enrollments and graduates

are showing slow but steady growth, especially among
transfer students.

The department is strengthening safety procedures
in all classes through such measures as requiring safety
tests and College driving permits for students who
operate equipment. Faculty are well-trained, experi-
enced professionals. Five have master’s degrees and two
have doctorates. Faculty are involved in off-campus
seminars and activities related to their areas of expertise.
Student evaluations indicate that teaching in the depart-
ment is of high quality.

Analysis and Appraisal

The department has adequate facilities, budget and
staff to serve students well. Physical facilities are some
of the best in the region; however, the Ag Engineering
mechanics shop is sometimes short on space for student
projects, and classroom space is lacking when classes
run concurrently. Faculty are well-qualified and
respected in their teaching areas. They are concerned
with the success of their students and have a lot of
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contact with them, enabling them to advise effectively.
There is strong evidence that the department is meeting
its goals. Student ratings of departmental courses
average 5.4 (with 7 being exceptional) and ratings of
teachers average 5.7. Although graduation rates have
increased slightly, further improvement is needed. The
department recently surveyed former students about
their experience at Ricks. Results indicate that the
departmental courses were generally adequate and that
students felt well-prepared for full-time employment or
transfer. When asked what classes could have helped
more, students indicated more math, chemistry, account-
ing, and computers. When asked what the department
could do to better prepare students, the response was
more help with career preferences, more hands-on
experience, and more training for the faculty to stay
current with agricultural trends.

6.3 Department of Animal Science

Purposes

The Department of Animal Science is designed to
prepare students for employment in the animal/agricul-
ture industry by offering majors in Beef Production
Management and Animal Science. Beef Production
Management majors prepare for management positions
in the livestock industry. Animal Science majors earn an
associate’s degree with transfer options for further study
in animal science and/or agricultural business at a four-
year university. Faculty from the department teach
chemistry courses for other majors and horse-related
recreation experiences (equitation, trail riding, and
roping) for the general student population.

Description

Departmental facilities are located five miles west
of the main campus. They encompass 140 acres of
farm/pasture land and buildings, and include class-
rooms, offices, an indoor riding arena, horse barn/stalls
and tack room, outdoor arena, meat lab, cattle-handling
facilities, various corrals and sheds, and adequate
machinery to operate the facility. Personnel consists of
4 ¥ full-time faculty members, a facility manager, and a
secretary. Students are hired to assist in the operation of
the livestock center.

Students who major in Beef Production or Animal
Science are provided classes and hands-on experience in
nutrition, reproduction, anatomy and physiology, meat
processing, animal health, horsemanship, and animal
production. Various electives in animal science and
horsemanship are also offered. An important aspect of
the Animal Science program is the internship program in
which students gain work experience at stations located
in many of the western states.
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Significant Changes

A major recent change has been the addition of a
horse program to provide instruction to general educa-
tion students. Students are brought in vans to the
Livestock Center and then participate in various horse-
related classes. The department also offers classes in
trail riding and horse packing in the local mountains.
The program for majors has recently been strengthened
through the hiring of a veterinarian. Student enroll-
ments have been stable department-wide, but there is
concern about low enrollments in Beef Production
Management. There is a trend for students to start as
Beef Production majors and, after some success in
school, switch to Animal Science. This trend may be
driven by the scarcity of well-paying jobs in the cattle
industry.

Analysis and Appraisal

The department has adequate budget and staff to
offer a strong academic program. Facilities are excel-
lent, and repair and upkeep standards are high. Gradu-
ates are able to find jobs or to transfer successfully to
four-year universities. Faculty and support personnel
are well-qualified and respected in their respective
teaching areas. Faculty members have taken academic
leaves and often attend short courses and other educa-
tional opportunities. There is evidence that the depart-
ment is meeting its goals. Student evaluation of courses
is high — 5.7 (with 7 being exceptional); teaching is
ranked even higher at 5.9. Results from a recent
College-wide alumni survey were also encouraging, but
there were too few responses from Animal Science
majors to draw valid conclusions.

6.4 Department of Architecture and
Construction

Purposes

The Department of Architecture and Construction
educates students to be productive in industry with a
wide range of skills marketable in the work force. A
second purpose is to prepare students with the course
work necessary to successfully compete in transfer
institutions.

Description

The department offers programs in Architectural
Drafting Technology, with approximately 53 majors;
Pre-Architecture, 68 majors; Carpentry and Building
Construction, 22 majors; Construction Management, 51
majors; and Technology Education, five majors. In the
last six years, the number of students has continued to
increase. Between 1992 and 1997 enrollment of majors
and service students (interior design, landscaping,
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engineering, and general education majors) increased by
128%. In the same time span, 133 students graduated
from the department. Approximately two-thirds of the
students transfer to four-year institutions. Faculty
includes three full-time faculty, each having a master’s
degree and extensive industrial experience, four part-
time adjunct faculty, and one faculty member who
serves as the division chairman and teaches part-time.
In addition to their teaching duties, faculty members
advise on average 45 students. Physical facilities are
excellent and include offices, classrooms, study areas,
well-equipped laboratories, and other study resources.

Significant Changes

Additional high-tech teaching rooms have enhanced
the teaching of the faculty and provided more hands-on
experience for students. The completion of the new
Construction Technology Building has allowed faculty
to undertake larger, ongoing construction projects in
framing, heating/air conditioning, finishing, plumbing,
electrical wiring, and masonry.

Analysis and Appraisal

There is strong evidence that the department is
meeting its goals of preparing students for further
education and employment. Faculty are all highly
qualified, with a wide range of industrial experience and
a diversity of formal education. Faculty make strenuous
efforts to keep updated in their fields through participa-
tion in professional seminars, trade shows and work-
shops. The department’s physical facilities are outstand-
ing. Space utilization for rooms/labs during daytime
hours of 8 a.m. to 5 p.m. is 55%, leaving 45% open for
student group work, lab work, and study time. A
College-wide follow-up survey indicated that 85% of

working alumni were employed in an area related to
their field of study. All respondents were pleased with
their career choice. Transfer students also seem satis-
fied. The follow-up study indicated that 64% of
department majors transferred to four-year colleges,
with 38% eventually completing bachelor’s degrees.
When asked to assess the impact of their education in
the department, they gave the responses listed in Table 8.

The survey also revealed high marks on the
advising students received: 65% of students reported
that they frequently received helpful advice and counsel-
ing; only 7% reported that they rarely received it. One
aspect of the report revealed an area of serious concern.
While 100% agreed that their Ricks experience fully
prepared them academically, only 64% reported a
smooth transition when transferring. Also, 42%
indicated problems in having credits from their major
courses accepted.

6.5 Department of Art

Purposes

The Department of Art is committed to: 1) provid-
ing a strong foundation in the visual arts through a
programmed core of drawing, design, color, painting,
and three-dimensional form; 2) assisting students in
developing portfolios for transfer to universities or art
schools; and 3) promoting an appreciation of the visual
arts on campus and in the surrounding region. The
intent is that graduating students will have a general
knowledge of art history and appreciation, that they will
be able to demonstrate basic art and design skills, and
that they will be prepared to begin a career or to transfer
to a university or art school.

Table 8
Architecture and Construction Alumni Assessments
(in percentages)
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Classes in Major 0 0 0 0 38 62
Associations with Faculty 0 0 0 8 15 77
Associations with Fellow 0 0 0 15 23 62
Students
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Description

The department has nine full-time faculty and five
adjunct faculty. All nine full-time faculty members have
Master of Fine Art degrees (MFA). One adjunct faculty
holds an MFA, while the remaining four hold Bachelor
of Fine Art degrees. The department focuses on
providing a strong, basic foundation in art. Areas of
emphasis include drawing, design, color, ceramics,
sculpture, graphic design, illustration, photography, and
art history. The department provides general education
classes through Introduction to Visual Art, Art History I
and II, and Introduction to Photography. The depart-
ment also secures and presents art exhibitions on a
monthly rotation, brings regional and national artists to
the campus for art seminars, and conducts excursions to
museums and professional art and design studios.
Classes are taught in five separate facilities, including a
computer lab shared with the Department of Communi-
cations. All faculty have a computer located in their
offices. Funds are provided by the College each year for
faculty to participate in professional development. Visits
to art museums, art schools, and professional workshops
are recent examples of opportunities for faculty develop-
ment.

Significant Changes

Significant changes have strengthened the depart-
ment. Among them are improvements in equipment.
The computer graphics facilities now include a 21-
station lab. Computers are upgraded regularly in an
attempt to keep pace with evolving graphics technology,
the most recent upgrade occurring in 1997. Photogra-
phy has begun the process of acquiring computer
imaging capabilities. Ceramics and sculpture have
added raku and high-fire kilns; kilns for salt and sagger
are currently under construction, and plans are under
way for a wood kiln. The curriculum has undergone
change as well. The department now requires a core
curriculum for each major, ensuring that each student
receives a strong foundation. Each class within this core
is dedicated to projects which assist students in assem-
bling strong portfolios. A new class, Introduction to
Computer Imaging, has been created to assist students of
various art disciplines. The number of general educa-
tion art classes has been increased to accommodate non-
majors and to better utilize College facilities. Additional
faculty have been hired to strengthen the program.
Adjunct faculty, including three women, have been
employed to allow more flexibility in scheduling, to
offer more sections of high-demand classes, and to
broaden student experience. A full-time faculty member
has been hired in ceramics. The Division of Performing
and Fine Arts has recently established peer evaluations
to help faculty improve teaching. Members of the
department have also been involved in distant learning
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programs through the on-line class Introduction to
Visual Arts.

Analysis and Appraisal

The major strengths of the department are: 1) the
core curriculum with its focus on traditional art practice
and theory, 2) the dedication of faculty to their students
and to the College, 3) a motivating environment of
friendship and support among faculty and students, and
4) small studio class sizes. All full-time faculty mem-
bers hold MFA degrees in the arts, all have had profes-
sional practice, and all maintain professional skills by
continuing some level of private practice. Student
ratings of department courses average 5.52 (with 7 being
exceptional); instructor ratings average 5.64. Many
faculty broaden their experience by traveling nationally
and internationally. Potential weaknesses of full-time
faculty include lack of diversity in gender, ethnicity,
culture, and academic background. The department
hopes to strengthen these weaknesses as hiring opportu-
nities arise.

The department provides an introduction to visual
arts for hundreds of majors, non-majors, and area
residents via the exhibits in the Spori Building foyer and
through such offerings as Introduction to Visual Arts,
Art History I and II, and Art Seminar. Faculty from
transfer universities and art schools report that students
come well-prepared and demonstrate strong skills in
drawing and design. Ricks College transfer students are
recruited through generous scholarships and placement
in advanced programs. A number of students have also
entered the professional job market with a portfolio
created in the department’s program.

Major weaknesses of the department include: 1)
limited section offerings in photography due to faculty-
size limitations, 2) lack of coordination of course
content for multiple sections of the same course, 3) lack
of advising training for new faculty, 4) failure to include
advising in faculty evaluation, 5) lack of opportunity for
non-majors to have a hands-on studio experience in the
arts, and 6) lack of communication with prospective
students and regional art and education communities
about departmental activities and exhibitions.

Facilities are generally adequate, and photography,
ceramic, and sculpture facilities are excellent. However,
the department still does not have a secured gallery or
adequate storage facilities and work area for the
permanent collection. The majority of classes, labs, and
faculty offices are located in the oldest building on
campus. Planning is under way for remodeling or
replacement of this building. Some equipment is aging,
including drawing tables, tabarets, easels, chairs, ceiling
track light system, and still-life stands. Finally, the
department’s gallery is in need of framing and matting
equipment. Minor problems exist with custodial
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services, and movement of furniture and large materials
is slow and bureaucratic.

6.6 Department of Automotive

Purposes

The Department of Automotive is designed to
prepare students to successfully enter the workplace or
transfer to a four-year institution. The department has a
strong emphasis on helping students develop compe-
tence and honesty.

Description

The department offers three majors: Automotive
Repair Business, Automotive Technology, and Automo-
tive Industrial Education. The curriculum is based on
ASE Certification areas. Some student majors enter the
field of work directly after their Ricks experience, but
the majority transfer to four-year institutions to pursue a
bachelor’s degree. In addition to serving students who
are pursuing careers in the automotive industry, the
department also offers basic and intermediate courses
for the general student body. The department is com-
prised of three full-time faculty and utilizes the part-time
services of a mechanic from the Department of Vehicle
Maintenance. All full-time faculty have master’s
degrees; the part-time mechanic has an associate’s
degree in automotive technology. Facilities include two
large, well-equipped labs with bays for 19 vehicles, two
smaller labs used for component repair, one classroom, a
room dedicated to the cleaning of parts, and an outside
storage facility. The program has considerable diagnos-
tic equipment and computers, with the technical
information needed to service most vehicles.

Significant Changes

The department has had a net increase in enrollment
over the past five years. There have been some lean
years, but the last two have been quite encouraging. The
department has ranged from a low of 15 to a high of 44
majors. Course subjects have remained constant, but
have been continuously updated to keep pace with
changes in technology. The Automotive Technology
major has been tailored to integrate with Weber State
University’s Automotive Technology four-year
bachelor’s degree program, which has been highly
beneficial for students. New equipment and software
have been added, including such acquisitions as an
alignment rack, computerized alignment equipment, and
a SUN MCS 4000. Faculty no longer use bound books
for technical data but instead utilize CD-ROMs and
DVD-ROM:s.
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Analysis and Appraisal

The department is successfully meeting its pur-
poses. The department stresses honesty and integrity as
students deal with customers and people in general.
Based on contacts with graduates and their employers, it
is apparent that automotive students strive to live
according to the moral principles they are taught.
Graduates have done very well as they have gone on to
other institutions. Weber State University, which takes
most automotive students, reports that these students are
by far their best transfers. Many of the students who
have gone to Weber State report that their first two years
at Ricks College have made a big difference for them,
that in most ways they are ahead of their peers, and that
in no way do they feel shortchanged. Both the faculty
and students at Weber Sate report that good jobs are
being offered and taken. Two-year automotive techni-
cian graduates are likewise doing well, especially if they
are in larger metropolitan areas where salaries are
competitive. Each year businesses request technicians;
the department cannot even begin to fill these requests.

The three majors offered seem to fill the needs of
the students interested in the automotive field. Based on
their performance on course exams and hands-on
exercises, students are mastering necessary skills and
acquiring necessary knowledge. Nearly all the students
who take the national ASE and ATRA exams are
successful.

Student ratings of automotive faculty and courses
are consistently positive. In Winter Semester 1999, the
two faculty members evaluated received an overall
rating of 5.17 (with 7 being exceptional) and an overall
course rating of 5.24. These values are just slightly, but
not significantly, below the division averages of 5.64 for
instructors and 5.48 for courses. Feedback from majors
about the advising they receive is very positive.

The department has the resources needed to field
quality programs. Personnel resources are adequate,
although the limited number of faculty members makes
it difficult to leave campus for in-service training during
the school year. The general condition of the
department’s physical facilities is adequate, although
some problems persist, such as long-term parking space.

The department faces three major challenges. First,
the faculty does not have enough time to keep abreast of
automotive technology, to improve classroom instruc-
tion with multimedia, and to keep the shop/tool/parts
room neat and organized. A second challenge is to
insulate the faculty from the barrage of questions and
repair advice/services solicited from faculty, staff, and
students with vehicle problems. Finally, the department
needs more students. For example, only 17 new
freshmen declared an automotive major in Fall Semester
1998 as compared with 29 the year before.
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6.7 Department of Biology

Purposes

The Department of Biology prepares biology
majors and students in pre-professional science-related
fields for transfer to upper division classes in their major
fields of study. The department also provides general
education and elective courses for a large number of
non-majors. The department seeks through effective
teaching and advising to instill in students an apprecia-
tion for nature and the interdependence of all forms of
life. It desires to foster lifelong learning in the field of
biology and to help students make informed decisions
about the natural world.

Description

The department offers an Associate of Science
degree in 17 different areas for some 700 majors.
Normally, these students complete their first two years at
Ricks College and then transfer to a four-year school.
The three largest programs are Pre-Medicine, Pre-Dental
Hygiene, and Pre-Dentistry. In addition to its work with
majors, the department provides general education and
elective courses for the general student body and service
courses for majors such as nursing, emergency medi-
cine, physical therapy, sports medicine, and physical
education. The department fields four summer outdoor
programs providing students experiential learning in
such rich natural settings as Yellowstone, the Salmon
River country, and the Oregon coast. The department
also administers the Island Park Natural Science Center,
a 9,000-square-foot lodge located on 38 acres of
forested land some 60 miles north of campus. The
facility enhances in-the-field teaching and provides
other services to the College.

The Department of Biology has 17 full-time faculty,
one part-time lab coordinator, and a full-time secretary.
The faculty is academically diverse, representing
specialized training in such disciplines as botany,
zoology, anatomy and physiology, parasitology, molecu-
lar genetics, ecology, and microbiology. Thirteen of the
faculty have doctorates (three of which will be granted
by summer of 1999) and four have master’s degrees.

Facilities are extensive and in very good condition.
They include well-equipped lecture rooms, laboratories,
preparation rooms, two greenhouses, a small herbarium,
a wildlife display room, a cadaver room, and a variety of
storage rooms, offices, and conference rooms. Each
faculty member has up-to-date computer equipment
with access to the Internet and industry-standard
software. The department also has four 15-passenger
vans for local field trips, as well as ready access to the
College’s motor pool for longer trips.

56 Standard 2

Significant Changes

There have been many changes affecting the
department in recent years. The number of biology
majors has climbed from 324 students in 1988 to 737
currently and two new teachers have been hired. Two
changes in the past decade have had off-setting effects
on biology enrollments. Since the last accreditation
visit, the general education requirement in the Natural
Sciences was reduced from nine credits (three 3-credit
classes) to either eight (two 4-credit classes) or nine
credits. This change has reduced demand for some
courses, such as botany. However, this reduction has
been more than offset by a dramatic increase in College
enrollment. Reorganization at the division level has also
affected the department. The Department of Biology is
now included with the Department of Agriculture in the
newly formed Division of Agricultural and Biological
Sciences. Two programs (Conservation and Natural
Resource Management and Interdisciplinary Environ-
mental Science) have been dropped. A number of
courses have been dropped and others added to keep the
biology curriculum current and responsive to student
need. A full-time faculty member has been hired to run
the audio-tutorial biology lab. There have been other
changes in resources as well. A small plot of land once
used by biology field classes was taken to accommodate
College-wide expansion needs, and the Cryptogamic
Herbarium was dismantled. The Natural Science Center
was acquired in 1996.

Analysis and Appraisal

The department has excellent facilities, up-to-date
equipment, and an extremely well-trained, experienced
faculty. There is evidence that the department serves its
many and diverse students in impressive fashion. For
example, 1,672 students responded to a recent depart-
ment survey asking how their biology education had
affected them. They responded as follows: appreciation
for the world, 4.0 (with 5 being strongly agree); under-
standing of biological concepts, 4.26; and opportunities
to apply the concepts learned in their daily lives, 4.06.
A College-wide questionnaire sent to alumni garnered
similar ratings (although the number of biology respon-
dents was only 44). The results are as follows: prepara-
tion for further education, 4.57 (with 5 being strongly
agree); helpfulness in guiding students in preparation of
class schedules, 3.83; accessibility of the advisor, 4.33;
giving pertinent and correct information, 3.90; helping
students to graduate in a timely fashion, 4.30. Between
80 and 90% of the former biology majors either strongly
agreed or very strongly agreed that Ricks College had
prepared them academically for further education and
felt that their knowledge in their major was strong.
Biology majors report that their grade point averages
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remain at about the same level when they transfer,
indicating a successful transition.

In addition to two new hires, nine other faculty have
retired and been replaced. The percent of faculty with
doctorate degrees has increased from 67% to 77%. In
spite of the net increase of two faculty, however, the
department is still not meeting student demand for
courses in anatomy and physiology, field biology, and
pre-professional orientation.

Student evaluations of biology faculty indicate that
teaching quality is very good. The average teacher
rating was 5.76 (with 7 being exceptional) in Fall
Semester 1996 and 5.80 in Fall Semester 1997. While
advising is generally adequate, the high number of
advisees per advisor (average 43) limits the contact time
many students have with their advisor.

The College provides generous support for profes-
sional development and other activities. During the last
ten years, eight faculty have taken leave to upgrade
skills or for other creative work. Six of the leaves were
granted in the last five years. In addition, faculty had
the opportunity to travel as a group to the coast of
Oregon (1996) and to Kenya, Africa (1997). This
provided insight into unique ecosystems and strength-
ened faculty collegiality. Many of the faculty have taken
advantage of these opportunities.

The department has concerns in several areas. First,
while facilities are generally more than adequate, there
is need for more student study space. Second, for too
long faculty members have been evaluated solely by
student ratings; steps are now being made to broaden
evaluation practices. Third, the inability to fully use
national forests because of our classification as “outfit-
ter” by the Forest Service presents a major problem.
This designation restricts department access to certain
areas in the forest entirely and to other areas at certain
times of the year or to a limited number of students.
Finally, the recent reduction of required general educa-
tion hours in the natural science component has enabled
many students to graduate with only one biology class,
usually the introductory class for non-majors. This has
limited many students’ exposure to the biological
sciences.

6.8 Department of Business
Management

Purposes

The Department of Business Management prepares
students for matriculation into four-year university
business programs or entry-level management positions
in business. The various courses emphasize analytic
techniques, computer-aided project development,
decision making, ethics, team-management dynamics,
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current events in national and international commerce,
and career perspectives. Related work experiences and
field studies in business are encouraged.

Description

The department serves approximately 600 business
management majors per semester, as well as 600
students from many other disciplines such as account-
ing, economics, home economics, international rela-
tions, office systems management, communications,
fashion merchandising, auto technology, construction
management, and agriculture. The department consists
of six full-time faculty members, all of whom have
extensive teaching and business experience. Five have
master’s degrees and one has a doctorate. They are
assisted by a full-time secretary. The curriculum offers
four majors, including transfer programs in Business
Management and General Business, and job-placement
programs in Retailing/Small Business and Business
Management. Teaching facilities include three well-
equipped lecture rooms and access to the Division of
Business computer labs. Each faculty office is equipped
with a late-model computer and printer as well as
Internet access. Opportunities for tutoring, mentoring,
and summer work experience are available to students.

Significant Changes

The department was reorganized in 1991 when the
Department of Office Education was formed. Due to
increased demand for classes in business management,
the faculty has increased from three to six over the past
five years, bringing more professional specialization in
international business, small business management,
salesmanship, travel and hospitality, finance, advertis-
ing, and marketing. New classes in international
business, travel, tourism and hospitality, and finance
were added. Because of higher GPA and ACT entry
requirements in the past five years, the mix of business
students has changed. Technical students, who tradi-
tionally have lower college academic achievement, have
all but disappeared from the business management
program. The non-transferable technical program has
dropped from over 20 students five years ago to only
five students currently. The department has worked hard
to expand student experiences. Student travel programs
in business were first introduced in 1994 and have
included visits to some 30 major businesses in the
eastern United States and participation in the Wall Street
Seminar in Washington D.C. and New York City. In
1998-1999, the department sponsored visits to 30
additional businesses in the Northwest and Mexico. The
annual “Business Day” sponsored by the Division of
Business has provided exceptional professional experi-
ences for students. National business personalities such
as Mark Willis, Anthony Burns, John Huntsman, Jr., and
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Table 9

Business Management Department Vital Statistics

1991-92  1992-93

1993-94 1994-95

1995-96 1996-97 1997-98 1998-99

Majors Enrolled in

Department 433 436 408

521 506 543 550 680

Student Enrollment

in Dept Classes 1,386 1,589 1,749

1,796 2,396 2,079 2,290 2,800

Graduates 87 88 84 139 156 182 212
Average Faculty
152 | 1485 | 14.80 15.0 152 | 14.83 145 15.0
Load Hours
Average GPA in 275 2.83 3.10 3.26 3.28 3.29 3.29 3.21
Business Classes
Student/Teacher | o g 254 257 276 297 343 36.0
Ratios

Stephen Covey have presented seminars for students and
faculty.

Analysis and Appraisal

The department fields a strong, experienced faculty
with diverse expertise. For example, a qualified attorney
teaches business law, and every business specialty class
is taught by faculty with real-world business experience.
In student ratings gathered over the past five years, all
department faculty have consistently been assessed as
excellent by students. One area where students indicate
a need for improvement, however, is in giving prompt
feedback on student projects and tests. The department
is also concerned that there are no female instructors.
Faculty are encouraged and funded to participate in
professional organizations, professional development
travel programs, and in-service seminars. Meaningful
in-house training on computer software programs and
teaching methods has been provided. The faculty
evaluation program could be strengthened by extending
peer evaluations beyond the first few years of a teacher’s
tenure.

The business curriculum is responsive to current
university business school transfer requirements, real-
world business demands and student interests; it
successfully prepares students for transfer and employ-
ment. Total enrollment in business management courses
has increased from 1,386 in 1991 to 2,290 in 1998, an
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increase of 65.2%. Expanded offerings for student
travel and summer internships have added variety and
diversity to students’ experience. For example, over
sixty companies have recruited students for summer
internships in the past two years; over 180 students have
benefited. Over 95% of these interns have achieved
excellent to superior ratings in their final job evalua-
tions, indicating high quality of preparation on the part
of our students. Approximately 95% of students transfer
to colleges and universities in the intermountain region.
Yearly articulation planning meetings are held with the
business advisors and administrators of colleges in the
region. Utah, Idaho, and Montana college advisors have
indicated that Ricks College business students are
sought after because of their high level of achievement
in transfer business programs.

The student/faculty teaching ratio across the
department has increased from 29.8 in 1991 to 36.0 in
1998, posing challenges for faculty to maintain strong
personal relationships with students. The number of
business students per business faculty advisor (113 to 1)
requires that the department enlist non-business faculty
to advise business students. This poses potential
problems, and measures have been taken for the timely
training and motivation of these non-department
advisors. Table 9 indicates upward trends of the last
decade.
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6.9 Department of Chemistry

Purposes

The Department of Chemistry prepares students for
transfer to degree programs at other institutions. As a
result, the paramount goal is to provide the necessary
classes with appropriate content and rigor to allow
students to successfully transfer in chemistry. It is
important that chemistry departments at transfer
institutions feel that the Ricks College chemistry
program is as reputable as the first two years of their
own. As chemists, the faculty asks students to see how
chemistry impacts lives across the world. Faculty
members provide students with the facts, concepts, and
vocabulary to make informed decisions on issues that
involve chemical concepts. They want students to
appreciate the indispensable relationship of chemistry to
other disciplines, such as mathematics and the biological
sciences, and to demonstrate the application of chemis-
try concepts in the everyday world. In all our efforts the
department desires to support the mission of the College
by showing how true science and revealed religion
support, not detract, from one another. The
department’s goal is to have students appreciate the
wonders of the molecular world and to see the truth in
Christ’s statement that “all things are made and bear
record of me.”

Description

The department serves approximately 1,200
students per semester. Only a handful of these are
chemistry majors. The department offers introductory
service courses on four levels to meet the needs of
general studies students as well as to accommodate
students with technical majors. A comprehensive
summer program offers most service classes at least
once. Staff consists of ten full-time faculty, one full-
time stockroom manager, and one half-time secretary
shared with the Department of Physics. Two of the ten
faculty are women. The stockroom manager and seven
faculty have doctorate degrees; three faculty have
master’s degrees, with one very close to completing the
doctorate. Average years of experience is 13. The
department has adequate budget to purchase needed
equipment, to employ students as secretaries and
assistants, and to participate in professional develop-
ment. Faculty leaves are encouraged and there has been
a faculty member on leave each year for the last five
years. Each faculty member has a private office with
computer and Internet access. Computers are replaced
every four years and software is updated as new versions
become available. The department uses four lecture
halls that seat 45 students each. Each hall is equipped
with facilities for chemical demonstrations and has built-
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in multimedia capabilities. Adjacent to each is a
demonstration preparation room. The lab component of
the curriculum is taught in five laboratories, each of
which holds 24 students. A centrally located stockroom
serves the needs of all the lab sections. The department
also has a faculty lounge area where the faculty meets
informally.

Significant Changes

The most significant changes in the last ten years
have been in staffing and enrollment. During the past
four years the department has added three full-time
faculty positions. This was necessitated by a large
increase in demand for chemistry courses. The in-
creased demand is partly the result of a change in
College policy for graduation. Students may now
choose one physical science course with a lab and one
biological science course with a lab instead of three
lecture classes. This has dramatically increased demand
for chemistry lab courses. For example, chemistry
enrollments have risen from 1,712 in 1989 to 3,009 in
1999, an increase of 76%. The department has also
improved its physical resources. Laboratory instruments
have been upgraded to include an FT-IR and a new GC.
Balances have all been replaced with digital-readout
electronic balances and the number of students using
each balance was decreased from ten to five. Almost all
chemicals are now dispensed in 125 ml plastic dropper
bottles that have been modified to produce a stream of
liquid. Since each lab has many sets of reagents in such
bottles, waiting time for students is reduced, as are the
hazards that would result from a single spill. The
department has made efforts to conserve chemicals and
to reduce waste disposal by microscaling the organic
laboratory program and by reducing quantities in
general chemistry programs. Mercury thermometers
have been removed from the student laboratories and
replaced with digital electronic thermometers.

Analysis and Appraisal

Faculty members are well-trained, experienced
teachers. Among the full-time faculty are two women
with doctorate degrees. Facilities and equipment are
adequate for the courses offered and professional faculty
development is encouraged. Student ratings of faculty
and the courses indicate solid levels of performance.
Overall course ratings averaged 5.47 (with 7 being
exceptional) and faculty ratings averaged 5.59.

6.10 Department of Communication

Purposes

The central aim of the Department of Commu